
NNER ANNUAL REPORT
2003 - 2004

INTRODUCTION

This annual report describes progress being made in the National Network for Educational
Renewal (NNER) as member settings pursue the Agenda for Education in a Democracy (AED)
as defined by the Network’s mission statement.

The report reveals that the 23 settings that comprised the NNER as of September 2004 made
considerable progress on the Agenda.  The progress represents collective commitment to the
AED and thoughtful work within the individual context of each setting by numerous participants.
Given the complex navigation required to work within larger political surround, the vast range of
needs among our students and within our settings, and the ongoing changes that occur through
attrition and growth, the NNER takes pride in its 2003-2004 accomplishments.

This report includes: 

1. The Executive Director’s report 

2. Reports from the individual settings listed alphabetically by state

3. Background information concerning the NNER, including a copy of the NNER mission
statement and a listing of current NNER settings
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EXECUTIVE DIRECTOR’S REPORT
Ann M. Foster

The Governing Council hired me to fill the half-time position of executive director effective
September 2003, when Richard Clark, the first executive director, retired.  In addition to the
executive director of the NNER, my position includes a half-time appointment as a senior
associate of the Institute for Educational Inquiry (IEI).  The roles overlap and compete
simultaneously.  

This report represents a significant transition period for the NNER as an executive director was
hired for the first time from the field.  A great deal of time was spent the first year learning
history and background from mentors at the IEI and throughout the NNER.  I have organized the
report in relation to the major responsibilities identified as priorities by the Governing Council in
the job description: (1) communications, (2) setting orientation and membership, (3) resources,
and (4) 2003-2004 Tripartite Council-recommended and Governing Council-approved strategic
goals at the national level and support at the local level.  These goals include promoting a
comprehensive research agenda for the Agenda for Education in a Democracy (AED),
collaborating with other entities to further our work, influencing policy, and furthering equity
efforts.  I conclude with reflections and future considerations.

COMMUNICATIONS

Work in this area included publishing periodic editions of the newsletter; continuing use of
electronic, phone, and personal communications; sustaining an up-to-date web site; visiting
settings; and supporting communications among the member settings.

Newsletters

I published six issues of a newsletter, NNER News.  The newsletter is distributed to each setting
for duplication and dissemination and is also posted on the web site.  Following the process used
by Richard Clark, I have also been issuing periodic, brief reports of current news in the Network,
which are posted on the web and shared via email from Seattle.

Electronic Communications

We use various distribution lists to communicate with members of the NNER.  This is both
expedient and problematic.  The many distribution lists allow information to be transmitted to
large numbers of NNER members.  The lists have been divided into small subgroups to address
some of the spam issues related to large group distribution efforts.  The NNER office staffing for
the 2003-2004 year has been problematic, as we have been shorthanded for most of the year.
This shortage made it difficult to keep the distribution lists current.  A significant finding in this
obstacle to communication was that, in addition to adequate staffing, the capability to make
changes quickly is essential.  Turnover of key personnel and long-time NNER members is
ongoing.  This is related to retirements, changes in positions, new hiring, growth in the number
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of settings, and the continued interest in NNER work and participation by those who have moved
to non-NNER settings, for example.  One response to the nature of transitions throughout the
NNER was the decision to keep the NNER and related initiative participant directory current on
the web page and not distribute paper copies.  This allows us to keep the database current but
requires ongoing communication to ensure that NNER members know where and how to access
information.  As of this writing, an additional office staff member has been hired.  The web site
has been updated and more widely publicized.  While this is an ongoing task, the current page is
user-friendly and contains information from the settings, announcements, updates, and related
links.  Additionally, it includes listings and links to all settings, information regarding the
membership process, the NNER mission statement and background information, minutes of
recent Executive Board and Governing Council meetings, newsletters, and special
announcements.  To further enhance the web page, a communications specialist and webmaster
provided feedback on our current format and, as a result, more updating will occur in spring
2005.

Ongoing Communication

Numerous telephone contacts were made with the settings, and members of NNER settings
visited the IEI throughout the year in conjunction with other activities in the Seattle area.  During
the year, I visited settings in Minnesota, California, Colorado, Maine, Hawai‘i, New Jersey,
Ohio, Utah, Washington, Texas, New Mexico, and Missouri.

Other Communications Activities

At the Chicago AACTE meeting in February 2004, the Governing Council meeting was followed
by a reception that had an attendance of approximately 75 people.  I attended a series of
Strengthening and Sustaining Teachers (SST) meetings with colleagues from TURN, NCTAF,
and SST.  The meetings were held in California and Seattle.  During the year, I provided
summaries of activity in the NNER to the IEI steering committee each month, helping to
maintain that vital link.

SETTING ORIENTATION AND MEMBERSHIP

Two new setting orientations were held.  Cori Mantle-Bromley, Leslie Wilson, and I worked
with colleagues in New Mexico.  In addition, John Goodlad addressed members at the new
setting.  John Anderson, Greg Bernhardt, and I met with colleagues in Arlington, Texas, as a
preliminary orientation step, and Governing Council Chair Carol Wilson attended a follow-up
celebration that also featured John Goodlad.  One pre-orientation session was held at Brandon
School Division and University in Manitoba, Canada.  Alice Tomasini, Mark Booth, and I
facilitated that session for approximately forty people and visited three schools, meeting with
faculty and administrators to discuss the AED readings they had done, answering questions about
possible membership, and facilitating connections between Brandon and NNER colleagues.

Setting Renewal Pilot
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In addition to setting orientations, a call for proposals for small grants to support Setting Renewal
Sessions was initiated.  The grants included funds to purchase the book Education for Everyone:
Agenda for Education in a Democracy (written by John I. Goodlad, Corinne Mantle-Bromley,
and Stephen John Goodlad, 2004) for thirty participants at each setting, a stipend for a setting
coordinator, and travel funds for colleagues from other settings to help facilitate the sessions.
The following five settings were awarded grants: the Hawai‘i Institute for Educational
Partnerships, the University of Southern Maine, the University of Texas at El Paso, Brigham
Young University–Public School Partnership, and Wright State University.  The settings were
provided with a sample agenda and examples of activities that they used to develop their own
local two-day session agendas and activities.  This process was put in place to address the need
for conversation regarding the AED at the local level as setting changes occur over time.  By
providing interaction with colleagues from other settings and encouraging the settings to
formulate session agendas to meet their local contexts, people were able to have renewal sessions
tailored to their own local contexts.  Another outcome of this initiative is that I will develop a
sample curriculum that may be used by settings to provide renewal sessions and conversations as
needed.

Potential New Settings

I continue to communicate with other settings who have expressed interest in the NNER.  These
include Western Washington University in Bellingham, Washington; Seattle University in
Seattle, Washington; and the University of Victoria in British Columbia, Canada.  I am engaged
in a series of meetings with faculty and department leaders from Seattle University as they
explore interest in membership in the NNER.

RESOURCES

As of the end of 2003-2004 academic year, 23 settings had paid their dues for 2004-2005.  Also,
in planning for future annual meetings following the one in fall 2005, the NNER will have to
decide how it intends to provide financial support for its annual meetings.  The Tripartite Council
and Executive Board of the Governing Council are working on options to sustain the annual
conference and the Network’s financial structure.  The Governing Council adopted a policy that
provides each setting three (rather than five) complimentary registrations to the annual meeting.

The Executive Board acted to give preliminary approval for the 2004-2005 budget, with the final
action on that budget scheduled for the new Governing Council at the 2004 annual meeting
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STRATEGIC GOALS

The new governance structure, approved in 2002, was implemented at the annual meeting in
2003, where the Tripartite Council convened for the first time.  Sixty-five representatives from
public school districts, colleges of arts and sciences, and colleges of education participated in an
intense day-long meeting using a scenario process to identify strategic direction for the NNER.
The areas identified by the Tripartite Council were reviewed and discussed by the Governing
Council at their meeting in February 2004, and three overarching strategies were agreed upon as
being the most robust to guide the future of the NNER.  They include addressing options to
influence policy at the national and local levels, strengthening the NNER-related comprehensive
research agenda, and forming and strengthening collaborative work with other organizations that
support the Agenda for Education in a Democracy and the work of the NNER.

At the 2004 annual meeting, the Governing Council membership was expanded to include the
tripartite chairs and one arts and sciences and one school representative, as well as a
representative from each setting.

The issue of equity as an NNER value was raised, prompting the NNER to examine its position
on promoting equity throughout the Network in policy and practice.  A committee of
representatives from each setting convened at the annual meeting in 2003 to draft a position
statement and action plans for the settings and the NNER.  The Governing Council adopted the
equity statement as policy and recommended that settings use the action statements to enact the
policy statement.

The NNER annual report format was changed to better reflect the tripartite involvement and the
strategic goal areas adopted by the Governing Council.  The settings’ reports will be developed
by the setting contact and the tripartite representatives.  The format includes reflections on how
the setting has addressed the identified goals and the equity statement.  The Tripartite Council
will use the reports to formulate direction and priorities for the next year.

Research

While research was listed again as a major priority for the Network, the research committee of
representatives from throughout the NNER has not proven to be the best vehicle for promoting
the research agenda.  Cindi Chance of Georgia Southern University and Nicholas Michelli of
CUNY chaired the group and will report out the year’s activities and make recommendations for
next steps.  In addition to the preliminary work done by Cindi Chance and Nick Michelli, Cindy
Onore is now also co-chairing the initiative, and plans are under way for a video conference and
follow-up.

Collaboration with Other Entities

During 2003-2004, I attended sessions hosted by other organizations that related to democracy
and schooling.  I met with leaders of organizations dedicated to work that enhances and supports
our mission.  A forum on democracy at Western Washington University resulted in subsequent
meetings with the university and school representatives on possible involvement in the NNER
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and other collaborative activities.  An additional connection was made from that contact.  I met
with Rob Williams, a principal of a First Amendment School (FAS).  He and Mary Kennerly,
principal of an NNER FAS, were scheduled to present at the 2004 annual meeting on the
connection of FAS principles with the AED, providing schools with practical ways to implement
the NNER mission in day-to-day practice.  I visited Modesto, California, to meet with the FAS
faculty and with university representatives from the area to further the connections.  In addition,
Dick Clark, Cori Mantle-Bromley, and I met with the leaders of the First Amendment Center and
the ASCD in Arlington, Virginia, to explore collaborative links.  Several outcomes resulted,
including an invitation to the democracy forum in Wisconsin, which Cori Mantle-Bromley was
able to attend, and collaborative work with the journalist fellows.  In addition, we met with
leaders of educational organizations who have an interest in preparing school administrators, and
as a result, the Forum for Educational Leaders in a Democratic Society will take place in summer
2005, co-sponsored by the NNER, ASCD, First Amendment Center, PEN, and AASA.  John
Goodlad, Gene Carter, and Paul Houston, leaders of the IEI, ASCD, and AASA, respectively,
will keynote the conference.  

A productive collaboration has been forged with Kappa Delta Pi (KDP).  The honor society will
devote the majority of its publication space in the KDP Record and The Educational Forum to
the AED for the next two years.  Representatives from NNER settings and the IEI wrote most of
the articles for the fall edition of the Record, and NNER members are encouraged to write for the
upcoming editions.  The collaboration with KDP also resulted in the Summer Symposium that
was held in August at the IEI.  The KDP organization supported ten chapter leaders’ attendance
at the session, and twenty-six participants from NNER settings and settings interested in
membership attended the week-long leadership session.

Attention to Policy Issues

The Tripartite Council’s strategic activities to promote a robust future for the NNER supported
the previous year’s work to attend to policy issues.  To further the work set forth by Richard
Clark in his working paper on the role of the NNER regarding the policy community,
collaborations have been forged with the ASCD, the First Amendment Center, and the AASA.
These collaborations are based on mutual support for the shared interest in the principles of the
AED.  The collaboration with these organizations supports the conclusion from Clark’s paper
that we should not assume the role of existing organizations, but work through and with them to
promote the AED and provide a broader forum for conversation and action related to the AED.

The Summer Symposium and the Initiating Simultaneous Renewal (ISR) and Sustaining
Simultaneous Renewal (SSR) leadership program work contained a curriculum that supported
two concepts from Clark’s working paper: increasing our knowledge of the issues and promoting
effective communication through and with local media.  At least one Op Ed resulted from those
groups’ work.  The following are two examples of policy-related efforts.  The SRS session in
Hawai‘i included work on a recently enacted law, Act 51, which requires civic responsibility to
be addressed in schools.  The law’s implications were considered from the perspectives of
colleagues from public schools, the college of education, and college of arts and sciences. The
principles of the AED and the conceptual framework of the COE, founded on the AED, were
used to frame the discussion.  The commentary on NCLB by Barry L. Newbold from Utah in the
fall 2004 issue of the KDP Record provided another example of national voice related to policy.  
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Equity Efforts

The Tripartite Council meeting provided insights into the NNER’s progress in areas of equity as
the Council studied the collective efforts of the 23 settings.  We will use these findings to address
the goal for the upcoming year.

At the national level, we have included sessions on equity issues at the annual meeting to begin
our work to address how different groups of students are served in our schools and how,
historically, different groups have or have not been served by our democracy.  Continued efforts
to expand the NNER leadership and membership to include more diverse voices are under way.
This remains a major gap at the national level. 

REFLECTIONS AND FUTURE CONSIDERATIONS

As I mentioned in the introduction, this has been a year of learning on many levels.  I have met
new colleagues; traveled to eleven settings; co-facilitated three Setting Renewal Sessions; been a
facilitator, planner, and organizer for the ISR and Summer Symposium; presented on NNER-
related initiatives at the AERA and the AACTE annual conferences; published six editions of the
NNER newsletter; distributed ongoing announcements; and met with leaders of institutions
interested in NNER membership and with those interested in forwarding a shared belief in the
public purpose of schools.  I have had and continue to have patient mentoring from Richard
Clark, whose energy and productivity have helped to put this organization in the strong position
it is in today.  I would like to thank him, the Executive Board, and the many people who have
helped me learn the breadth and depth of work occurring in the settings and the possibilities for
expanding our work.  

In order to continue on the path of connecting with other like-minded agencies in meaningful
ways, we need to be present as NNER members at local and national conferences and meetings
related to our specific roles in public schools, colleges of education, or colleges of arts and
sciences.  This year, I have submitted proposals to the Professional Development School
Conference and for next year’s national ASCD conference, with the goal of connecting the
NNER mission and its application to other bodies of work.  As we work to engage arts and
sciences and school colleagues in this work, their voices need to be present at conferences where
colleagues not familiar with our work can learn about the well-researched principles of the AED
and can contribute to the work.

An additional dimension of partnership work that has emerged this year is our commitment to the
communities in which we live and whose members we serve.  Repeatedly, conversations at the
Setting Renewal Sessions, the SSR and the ISR sessions, and the Summer Symposium
emphasized the need to understand our communities and to hear the voices that too often go
unheard.

One ISR session included an opportunity for participants to go out into the community to
interview people whose lives and work intersect with ours, but with whom we do not often have
direct contact.  This included clients from a men’s work and education rehabilitation center,
faculty in a school for homeless families, and a school principal whose commitment to students
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led him to actions that challenged school policy.  The feedback continues to shape our work on
community connections.

As the evaluator of the Developing Networks of Responsibility to Educate America’s Youths
(DN) initiative, I am continually reminded not only of the voices that are not heard, but also of
the long-held regularities of institutional policy that make it unlikely that these voices will be
heard unless there is a community development process in place.  Continuing these efforts will
be a long-term goal for our application work.

In the Setting Renewal Sessions, the theme of community involvement emerged in divergent
conversations in different settings.  This level of awareness regarding public engagement in the
public purpose of schools is another strong indicator that this direction should be explored.  It
can be addressed in several ways.  As we work with the IEI in leadership development efforts
and in local setting leadership work, we must address educational leaders’ roles and
responsibilities to understand the communities in which they work.  We also need to promote
further understanding of the different cultures within educational institutions.  These strategies,
in addition to the DN work where settings develop strategies to work directly with and in the
community, strengthen our partnerships.

One unmistakable theme that emerged this year is that of widespread interest in the AED and the
NNER from colleagues who were at one time engaged in the AED and/or NNER and who
participated as leadership associates, but who are not currently at NNER settings, or from
students and colleagues who have worked in settings and with individuals who have forwarded
this work over the years.  The good news is that among these colleagues there is a keen interest in
using the writing, materials, and strategies to forward the principles of the AED in their contexts;
the bad news is that there is no mechanism to keep them engaged.  I believe we need to put
thought into an individual membership option that allows people access to our work and
activities.  A group needs to wrestle with this concept.  I do not see it as a major source of
revenue for the NNER, but as a service and a significant way to use the notable skills and
commitment of those who have invested time and energy into the AED.  This is a different
dimension of collaboration with like-minded groups.  It calls into action the individuals
committed to this work who will then encourage institutional collaboration.

Related to the individual membership concept is the need to keep settings renewed as personnel
changes occur.  As the NNER works to engage college of education, college of arts and sciences,
and public school personnel in the work nationally, we also need to focus efforts on renewal and
introduction to the AED at settings.  As we add new settings and turnover occurs, we need to
attend to new member settings and individuals within settings.  The curriculum from the Setting
Renewal Session experiences and feedback will be available.  This is a step to support local
renewal efforts.

As Richard Clark noted in the annual report last year, “There are noteworthy signs that where
there is a strong secretariat (or strong center of pedagogy) more progress is made in pursuing the
Agenda.”  In visits to settings and conversations with setting leaders, it is apparent that there is
interest in revitalizing and developing such centers in several settings.  As one of the foundation
strategies for broadening and deepening work toward the AED, the settings might want to
consider self-funded study and exchange sessions held at different settings.  These sessions
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would convene small numbers of individuals interested in developing centers of pedagogy with
colleagues who have established such centers to explore ideas to advance their efforts.

Related to this work is the crucial role of what John Goodlad calls the “hybrid educator,” also
described as boundary spanners—those who work across cultures to forward the Agenda.  The
IEI hosted a session bringing together twelve hybrid educators from around the NNER to meet
with John Goodlad and IEI staff members to get at the significant aspects of this role and learn
more about how to support it.  The results of this session provided the subtext for a presentation
to the Teachers for a New Era session, where the Carnegie-funded sites work on issues of
sustaining partnerships.  The work will also provide information for the NNER settings by
synthesizing the experiences of those engaged in this work and learning from and with one
another.

Richard Clark continues to do effective work with the journalist fellows, and one noteworthy
product of this group is Questions for the Elections, distributed earlier this year.  Feedback was
very positive and came from a wide range of individuals who indicated that they would use the
questions in class work, their own writing, work with local elections, interviews, and student
production work, among other things.

The League of Small Democratic Schools, a fledgling initiative for which Dick Clark, Wilma
Smith, and Lois Easton are the chief worriers, held its first meeting in Seattle in September.  The
schools in the league are located in the Rocky Mountain and Northwest Coastal region.  Sixteen
school leaders met to work on building a network of support for small, student-centered schools
that promote multiage grouping, hands-on learning, curricula to meet the individual needs of
students, and student and parent voices as integral aspects of school decisions.  The schools are
forming or deepening university partnerships as part of their participation in the league.  The
schools include public, private, and corporate- sponsored entities, thus creating a truly diverse
membership.  Some of the schools are in NNER settings and some are not, but they all exhibit
the characteristics we promote in partner schools.  This serves as another example of the need to
develop an individual membership process.  I was able to do site visits to three of these schools
and see many examples of democratic school practices.

The preceding highlights the first year of my work in this position and some next steps to further
develop the NNER and build on the strong foundation and energy that currently exists in the
settings and initiatives.  The variety of activities and the sense of ongoing renewal that permeates
the NNER are due to the efforts of people committed to advancing the AED while maintaining
diverse voices.  My sincere gratitude to the many members of this Network who keep the work
alive, who do the hard work of applying the important concepts of the AED in the “proofing
sites,” as John Goodlad refers to the NNER settings.

AMF
December 2004
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REPORTS FROM SETTINGS

COLORADO PARTNERSHIP FOR EDUCATIONAL RENEWAL

Setting: Colorado Partnership for Educational Renewal
Setting Contact: Carol Wilson, Executive Director
Setting Tripartite Representatives: Bob Hoffert, A&S, CSU; Lynn Rhodes, Teacher Ed, UCD; Don

Unger, Schools, Poudre Schools (Retired); Carol Wilson, CoPER
director 

Information about CoPER as an umbrella organization follows.  Considerable work is under way by IHE
and school district pairs, which, because of space limitations, cannot be reported here.  Please see
CoPER’s web site for additional information: www.coloradopartnership.org

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

CoPER is engaged in two major areas of inquiry related to the AED.  One is through the Just for
the Kids initiative in which an in-depth school study of 14 schools across CoPER districts has
been undertaken.  Nine schools are considered high-performing and with challenging
demographics, e.g., high percentage of students eligible for free or reduced price lunch; high
percentage of English-language learners, etc.  Five schools serve as control schools, with average
performance on the state test.  The lens through which the data have been analyzed is the four-
part mission.  The findings will be posted on the JFTK web site in October, at
www.just4kids.org.  

Second, CoPER is engaged in an inquiry into its own work, with guidance from Dick Clark,
using the following three questions: 1) How do the activities of CoPER that are related to its
current mission help its partners address the current educational context in Colorado?  2) What
benefits would you like to get from the Partnership that are central to the success of your
institutions?   3) CoPER currently has structures/processes in place to address
individual/collective needs of participants.  As we look to the future, explain if these
structures/processes are adequate to address future needs.  Responses to these questions are
providing a centerpiece for regional and CoPER-wide discussions, which will result in renewed
focus and accompanying activities/initiatives.

Additionally, CoPER is contributing to a statewide study on new teacher induction, bringing its
research of recent years to bear on the new effort.

Influencing policy

CoPER’s approach to policy tends to be through policy reflection and helping to inform policy
through forums for the exchange of ideas and perspectives.  Governing Board meetings are often
used as a venue for reflecting on policy, as well as determining how best to help inform policy
development in the state.  Policymakers are invited to participate in board meetings devoted to
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particular topics.  Additionally, CoPER works with other organizations in the state to hold
forums, such as the one held last fall on the teacher preparation programs’ progress with the new
teacher licensing standards.

CoPER serves on the Alliance for Quality Teaching, a statewide, broad-based alliance that
promotes policy related to quality teaching in many forms, as well other state organizations.
CoPER addresses some policy issues through the newsletter and other communiqués.

Collaboration with other organizations

A collaborative organization itself, CoPER brings together the primary teacher-preparing
institutions in the state with a range of schools districts, including the two largest and also
smaller districts in urban, suburban, and outlying town areas.  Further, CoPER works closely
with the Research and Development Center for the Advancement of Student Learning, the
Colorado Association of School Boards, the Public Education and Business Coalition, the
Colorado Forum—an organization of the 50 most prominent businesses in the state that address
policy to improve the quality of life in Colorado, on the JFTK initiative.  The Colorado Civic
Canopy was an initiating partner in the proposal for the Campaign for the Civic Mission of
Schools, a recent grant award.  Many other individuals and groups in the state, e.g., Colorado
Association of School Executives, the Colorado Department of Education, the Alliance for
Quality Teaching and the foundation community are also frequent partners.

In the IEI-sponsored Developing Networks initiative, the northeast area of Denver, along with
UCD, DU, and the Northeast School Collaborative coordinated by the Public Education and
Business Coalition has taken the lead in building the school-community-university partnership to
support education for their youths.

The NNER statement on equity

The NNER equity statement has provided a rich and provocative centerpiece for discourse within
CoPER.  The values are most cogently reflected in CoPER’s Equity Cadre, which consists of
teachers identified for their expertise in working with a wide diversity of student learning needs
and using culturally proficient teaching practices.  These teachers, now numbering 40+, lead
professional development efforts in their schools and districts, work with teacher preparation
programs, and mentor teacher candidates and new teachers.  With funds from a USDOE grant,
Equity Cadre members also created their own initiatives in their schools and district.  Information
about these can be found in CoPER’s newsletter, Perspectives, V.12, No.1, on our web site at
www.coloradopartnership.org.  Currently, CoPER is seeking funding to continue and expand the
Equity Cadre’s work.

A pilot project in the Poudre School District working with PassageWays Institute to create caring
and connection in schools speaks to a wide range of equity issues.  This project includes a feeder
system of elementary, middle, and high schools.
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Reflection on gaps and challenges

Funding, time, timing, scheduling, and the political context are ongoing challenges.  Through our
renewal process, we are becoming more aware of an interest in more focus and more alignment
of CoPER and NNER priorities.  They tend to be the same, but perhaps more “loosely coupled”
that they might be.

General reflections on work related to the four-part mission

We are excited about the promise of the Campaign for the Civic Mission of Schools, as this so
closely aligns with the four-part mission.  Additionally, we hope to do more with leadership
programs tailored to local circumstances.  The regional symposia begun last year may offer
promise for how we can do more in this arena.  The renewal process in which we are engaged
will bring us closer to understanding how best to address the aforementioned areas.
 
Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

Induction work and induction looping, an emerging strand of partner school work, is under way.
Carole Basile at UCD, is the de facto worrier of this effort.  carol.basile@cudenver.edu

The Colorado Campaign for the Civic Mission of Schools is directed by Jill Conrad.
jillconrad@earthlink.net.

Just for the Kids and PassageWays efforts, contact Jan Jensen, jan_jen@msn.com.

All others, contact Carol Wilson, cwilson387@earthlink.net, and she will point you to others, if
needed.
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UNIVERSITY OF CONNECTICUT

Setting: University of Connecticut
Setting Contact: Thomas DeFranco, Associate Dean, Curriculum and Instruction Department

The Neag School of Education (NSOE) at the University of Connecticut continues to be an active
member of the National Network for Educational Renewal and engaged in activities related to its
mission.  This past year has been one of significant growth and change within the Neag School of
Education.  The impetus for change was brought about by the hiring of 16 new faculty members
and the awarding of a Teachers for a New Era (TNE) grant by the Carnegie Corporation of New
York.  These two events have provided a blueprint for change that will guide our efforts over the
next five years to become a leader in the area of teacher preparation, as well as a national model
for teacher preparation programs.  

The Teachers for a New Era initiative was designed to improve teacher quality by reforming
outstanding teacher preparation programs.  It is organized by three design principles:

• Decisions impacting teacher preparation programs need to be driven by evidence,
• Liberal Arts and Sciences faculty need to be fully integrated in the preparation of

preservice teachers, and 
• Effective university-school partnerships play an integral role in the professional growth of

preservice teachers as well as teachers during their first two years in the profession.

It is clear that the design principles outlined in the TNE initiative are aligned with the principles
and initiatives of NNER.  Therefore, guided by the principles of both TNE and NNER,
systematic changes to our teacher preparation program were planned and implemented this past
year.  In particular,

• A number of programmatic changes were made to our teacher preparation program that
more fully integrated the principles outlined by the Center for Educational Renewal.

• Two new members of our leadership team, Dr. Marijke Kehrhahn (Director of Teacher
Education) and Dr. Jacqueline Kelleher (Assistant Dean) participated in the IEI’s summer
institute.  This training will have a significant impact on our preservice students since Dr.
Kehrhahn and Dr. Kelleher play a significant role in our teacher preparation program.

• Students in our teacher preparation program interact with College of Liberal Arts and
Sciences (CLAS) faculty in General Education courses during their first two years and in
content courses in their major in their third and fourth years in the program.  Developing
a broader capacity for collaboration of CLAS faculty with NSOE faculty in order to
improve the depth of subject matter understanding of our preservice teachers is an
important step in the professional growth of our teacher candidates.  In addition,
developing professional learning opportunities that engage CLAS and NSOE faculty in
redefining content courses as well as ways of teaching these courses is a critical next
phase in improving the quality of our teacher candidates.  Further, individual NSOE and
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CLAS faculty members continue to work together on issues related to teaching and
learning through our TNE initiative.  As one example, mathematics education and
mathematics faculty members are offering a mathematics pedagogy course for new
teaching assistants in the mathematics department.  These collaborative efforts will
strengthen the preparation of our teacher candidates and are closely aligned with the work
of the Tripartite Council.

• Meetings have been planned with teachers from our K–12 partner schools to discuss the
principles outlined in the Agenda for Education in a Democracy and ways to integrate
these ideals in the clinical experiences of our preservice students as well as ways to
engage our partner schools in simultaneous renewal.

• Discussions have taken place among CLAS and NSOE faculty and K–12 teachers to
develop an induction/residency program to provide support and mentorship to our teacher
candidates for the first two years in the teaching profession.

The items outlined above are a representative listing of some of the activities undertaken by
CLAS and NSOE faculty members, the leadership team within the NSOE, and K–12 teachers in
our partner schools over the past year.  These activities will help guide our efforts to integrate the
principles outlined by NNER over the next year.  
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GEORGIA PARTNERSHIP FOR EDUCATIONAL RENEWAL

AT GEORGIA SOUTHERN UNIVERSITY

Setting: Georgia Partnership for Educational Renewal at Georgia Southern
University

Setting Contact: Dr. Stephanie Kenney, Associate Dean for Undergraduate Teacher
Education and Accreditation, skenney@georgiasouthern.edu

Setting Tripartite Representatives: Ms. Dianne Bath, Bulloch County Schools
Dr. Missy Bennett, College of Education, Georgia Southern
Dr. David Alley, College of Arts and Social Sciences, Georgia Southern

Setting highlights on progress toward: 

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

In July 2004, the Georgia Center for Educational Renewal (GCER) at Georgia Southern
University began its work under the direction of Dr. Charles Reavis.  The Center’s mission is to
be “Committed to Closing the Gaps” in P-16 education.  Several initiatives (including NNER)
fall under the umbrella of the GCER, for purposes of oversight and collaboration.  The GCER
currently houses two major research projects focused on closing the achievement gap for all
children through improved teaching and learning.  Our FIPSE grant, in its first of three years of
activity, supports the work of our Professional Development District (PDD).  The PDD is a
school district-wide collaborative of university, public schools, an alternative school, and school
for adjudicated youngsters.  The Partnership for Reform in Science and Mathematics (PRISM) is
a statewide NSF grant collaborative among several Georgia universities.  Also in its first of three
years, PRISM builds on university/public school collaboration, focusing on improved Math and
Science teaching and learning for all students.  PRISM mini- and midi-grants provide
opportunities for field based research collaboratives.  Both FIPSE and PRISM grants support the
activity of school/university study groups.  For example, part of the early FIPSE work is focused
on evaluation research into the impact of poverty on PDD students’ learning.  Additionally, the
GCER is supporting international and regional “parallel studies” in the areas of school
curriculum, teaching, and leadership.  

Influencing policy

To date we do not have a formal plan or mechanism in place to insure that we are influencing
public education policy.  The deans and associates deans’ office facilitate and support faculty’s
attendance at hearings on state education rules and regulations and, whenever presented with the
opportunity, the deans and faculty participate on state and national government education policy
advisory committees.  Finally, many faculty and the deans hold offices in state and national
teacher education organizations that impact policy making at state and national levels.  

Collaboration with other organizations

In addition to the collaborative activities central to the FIPSE and PRISM grants, the work of
“Partnering for Portal,” a grant under the “Building Networks of Responsibility to Educate
America’s Youths,” is focused on building a sustainable network within the Portal community
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through collaborations with the community’s schools, government officials, churches, social
services, and business leaders.  Additionally, the ongoing work of our International Learning
Community (ILC), a College of Education/College of Liberal Arts and Social Sciences/partner
schools collaborative with four universities and their partner schools in England, is focused on
improved teaching and learning for all students.  A trans-Atlantic, parallel study of curriculum
and instruction is one example of valuable ILC collaborative activity.  An example of a
partnership activity initiated by Bulloch County Schools, one of our partner districts, is the
Performance Learning Center.  The Center is designed to provide a nontraditional learning
environment for those students who are in jeopardy of dropping out or have already dropped out
of the traditional high school.  The course work is on-line and the program includes service
learning components, supported by the university and community.  Another activity initiated by
our public school partners is the 21st Century Schools grant, a partnership between Bulloch
County Schools and the Boys and Girls Club, to provide after-school programming for high-risk
students.  

The NNER statement on equity

The PDD, “Partnering for Portal,” and the 21st Century Schools initiatives focus on equity in
educational and social services.  The Partnering for Portal “listening groups” and Steering
Committee meetings have featured very rich discussions regarding equity in educational and
social services in the Portal community vis-à-vis other larger neighboring communities within
the county in which Portal is situated.  It is this very issue of equity in opportunity that has fueled
the development of the infant community network called “Partnering for Portal.”  Additionally,
one piece of the early work of the PDD is focused on the understanding of their community’s
poverty and its impact on the learning of their students.  These three grants are designed to
address the Agenda theme of equity of access for learners.  Finally, the direct involvement of our
teacher, counselor, school psychology, and leadership candidates in these initiatives allows our
faculty and public school partners to opportunity to develop educators who nurture the learning
and well-being of every student.

Reflection on gaps in these areas and the challenges facing the
setting in addressing them

Our largest gap is in the area of influencing policy.  While we participate in state and national
opportunities to shape policy, as described earlier, we do not have a plan to proactively influence
policy.  This gap will be discussed at our November Tripartite and core group meeting.  

General reflections on work related to the four-part mission

We currently have strong initiatives addressing three parts of the mission.  As our Tripartite and
core group continue to meet we will reset our Agenda foci.  That discussion will include, but not
be limited to, the following topics: (1) our existing partner school policies and activities; (2) a
plan to influence education policy; (3) a leadership/support structure for the work of our setting;
and (4) a plan to encourage and support more faculty and public school involvement, in the face
of decreasing budgets and decreasing numbers of faculty.
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Highlights of initiatives, changes, and updates within the setting, names and contact information
for those working on initiatives.  In addition to the major initiatives described in sections 1, 3,
and 4, we are beginning to work with the American Democracy Project group on campus.  We
have proposed and received funding from our Campus Life Lecture Series to bring in Roger
Soder for a campus and public schools to help us educate about and facilitate simultaneous
renewal around “doing” (teaching and practicing)  Democracy in our educational settings.  This
project has great potential to get our campus and public school community much better
acquainted with NNER’s Agenda.  Finally, Dr. Anny Morrobel-Sosa, Dean of our College of
Science and Technology, is currently participating in NNER Leadership Associates Training.

Major Initiatives Contact Persons
Georgia Center for
Educational Renewal

Dr. Charles Reavis,
careavis@georgiasouthern.edu

Professional
Development District

Ms. Pat Parsons, 
pparsons@georgiaosuthern.edu

PRISM/NSF
collaborative grant

Dr. Fred Rich,
frich@georgiasouthern.edu

Dr. Jennie Rakestraw,
jrakestraw@georgiasouthern.edu

Developing Networks
“Partnering for Portal”

Dr. Greg Chamblee,
gchamblee@georgiasouthern.edu
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HAWAI‘I INSTITUTE FOR EDUCATIONAL PARTNERSHIPS

Setting: Hawai‘i Institute for Educational Partnerships (HIEP)
Setting Contact: Dr. Alice J. Kawakami
Setting Tripartite Representatives:

Dr. Alice J. Kawakami,  University of Hawai‘i at Mānoa, College of Education
Dr. Judith Hughes, Dean, University of Hawai‘i at Mānoa, College of Arts and Sciences
Dr. Gail Awakuni, Principal, Campbell High School, Department of Education

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

A number of COE faculty are engaged in research on issues of equity and access to quality
education.  Among those projects, two that are in process support the Conceptual Framework of
the COE as well as reflect the mission of the NNER.

1.  Dr. Margie Maaka—Serves on the NNER Equity Committee —Has been conducting
research on issues of equity in Hawai‘ian Language Immersion Schools in the state of
Hawai‘i.

2.  Dr. Stephen Marble—Initiating Simultaneous Renewal/Leadership Initiative—conducting
ongoing research on school partnerships.

Influencing policy

The COE is active in numerous collaborative efforts with educational institutions, professional
organizations and policymakers to ensure access to a quality education for our candidates and the
students in Hawai‘i’s schools.  Specific activities associated with HEIP during the 2003-2004
academic year are: 

1.  Daeufur Lecture—Dr. Van Dempsey—West Virginia University
2.  Editorial Series on Education in the State of Hawai‘i 

Collaboration with other organizations

1.  Developing Networks of Responsibility: A Kellogg grant that was implemented with
Campbell Complex and led by Dr. Stephen Marble.

2.  Collaborations with NNER:
a.  Participation in Annual NNER Meeting 2003: Dean Randy Hitz, Dr. Stephen

Marble, Dean Judith Hughes, Dr. Margie Maaka 
b.  Dr. Margie Maaka—Equity Committee 
c.  Dr. Stephen Marble—PD credits/500 level courses with DOE and Other staff

from other colleges at UH Mānoa
d.  Dr. Stephen Marble—Portfolio Assessment collaboration with DOE 
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e.  Dr. Stephen Marble collaboration with Natural Science Department for to
redesign two Natural Science courses

The NNER statement on equity

What actions were taken regarding the NNER statement on equity during 2003-2004 school
year?

During the 2003-2004 school year, UHM COE completed the first cohort of Kahoiwai, an
elementary education cohort that was designed to train teachers for communities with high
percentages of native Hawai‘ian children.  While a small part of the school-aged native
Hawai‘ian population attends private schools, the vast majority of them attend public schools in
the Department of Education, Hawai‘ian Language Immersion schools, and public Charter
Schools.  Field experience and course content and pedagogy was aimed at culturally relevant
techniques in partner schools that serve this population.

There are a number of other initiatives (cohorts and grants) in the college that focus on
addressing the needs of underserved and underrepresented groups in Hawai‘i’s public schools.
 
Reflection on gaps in these areas and challenges facing the setting in
addressing them

Within the past three years, the COE has experienced significant infrastructure and
organizational change.  During that period, the immediate focus was on implementing the
organizational changes thus the setting experienced a discontinuity in leadership of the HIEP.
Although a number of collaborative projects are being implemented, a systemic effort to
recognize and disseminate pertinent information about these activities has not been realized.  The
current challenge is to recognize and focus on the work that has been ongoing in support of the
NNER agenda and to articulate those initiatives as projects that embody the four-part mission, as
well as to simultaneously support the clarification of partnership goals and the initiation of new
collaborations.

General reflections on work related to the four-part mission

Research is being conducted on issues related to the four-part mission, however, many of these
projects are the result of the “culture” of the institutions and not specifically traceable to a
specific NNER activity or agenda discussion as the catalyst for the work.

The Influencing Policy mission in Hawai‘i is interesting because of the statewide public school
district.  The deans of the COE and Arts and Humanities work in concert with the DOE
superintendent in a number of critical policy arenas.  Because policies are created at the
administrative levels, this is an area of activity that has been well defined and led by Dean Hitz.

Numerous collaborations exist among the tripartite partners.  Some of them are recognized as the
result of NNER activities initiated in the past with partner schools, potential professional
development school sites, and other partners.  
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Equity issues are a routine part of the work conducted in education with Hawai‘i’s multicultural
population and the Felix Consent Decree (special needs and exceptionalities).  There is an
increase in awareness of issues of other underrepresented groups in the student population with
new policies and new faculty coming into the college.  

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

HIEP will be focusing on efforts to develop and clarify the functions of the UHM COE Institute
for Teacher Education.  It will also recognize and nurture established partnerships among the
UHM College of Arts and Sciences, the Hawai‘i Department of Education, as well as private K–
12 education.  Contact Alice Kawakami: alicek@Hawaii.edu.
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ILLINOIS STATE UNIVERSITY PARTNERSHIP

Setting: Illinois State University Partnership
Setting Contact:  Dianne E. Ashby
Tripartite Representatives: (Italics indicate participation in tripartite orientation, Fall 2002)

Arts and Sciences
Fred Drake (History)
Cheryl Elzy (Library)
Linda Fisher (Art)
Diana Jones (Kinesiology)
Cynthia Moore (Biology)
Molly Munson (History)
Paula Ressler (English)
Jonathan Rosenthal (CAS)
Sandra Zielinski (Theatre)
Mark Temple (Health)
Beth Schlemper(Geography)
Ed Stewart (Art)
Tami Martin (Mathematics)

College of Education
Amee Adkins (EAF)
Dianne Ashby (COE)
Mary Autry (C&I)
Deborah Curtis (CECP)
Fabiola Ehlers-Zavala (C&I)
Tom Haynes (C&I)
Barbara Nourie (COE)
Gary O’Malley (C&I)
Jim Thompson (SED)
Paul Vogt (EAF)
Beatrice Smith
(C&I/Literacy)
Ellen Spycher (C&I/Literacy)
Kay Moss (COE)

P–12 Partners
Kathy Clesson (U-High)
Dionnes Rivera (Elgin)
JoNancyWarren (Wheeling)
Kris Knudsen (wheeling)
Sue Dole (Springfield)
Jennifer Gill (Springfield)
Cheryl Witucke (Wheeling)
Mary Lange (Pekin)
Ascension Juarez (CPS)
Bill Dubois (Elgin)
Don White (Pekin)
Karen Fox (Elgin)
Marcia Rossi (Metcalf)

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to: 

•      Agenda for Education in a Democracy  
1. Developing Networks Community Initiative—Wheeling Partnership and community

involvement, engaging “newcomers,” whose first language is not English.
2. IMPACT Council—an outgrowth of the unit’s external advisory committee to the

governance body, which urged changing into an action council to develop partnerships
with districts across the state with more assertive and purposeful strategies

3. American Democracy Project—campus-wide conversations began in 2003-2004 for this
joint project of the American Association of State Colleges and Universities, the New
York Times, and some 150 institutions of higher education; the project will become action
oriented in 2004-2005 with wider campus participation.  

4. Development of Teacher Preparation Research Institute (in progress—initial institute
Summer 2005)

•      Influencing policy  
1. Associate of Arts Degree—collaborative work with state boards of education, community

colleges, and other four-year institutions to prepare community college transfers who will
pursue teacher education

2. Middle Level Certification—adoption of policy to ensure middle level certification by
2010 

3. ISBE/NCATE protocol—influencing state policy to accept NCATE and SPA decisions
without redundancy of paperwork for state

4. NES Certification Testing—influencing ISBE state policy decisions on nature and
substance of testing
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5. Testimony before state legislative subcommittees re: formation of an independent
professional standards board 

•      Collaboration with other organizations  
1. Bloomington–Normal Education Alliance (State Farm Ins./local libraries)
2. Gates Foundation—preparing administrators in use of technology
3. State Farm/NCEA collaboration—exemplary schools research (Just4Kids)
4. Board of Examiners Training Site (Summer 2004)—NCATE
5. IADPCE—Illinois Association of Deans of Public Colleges of Education
6. IACTE—Illinois Association of Colleges for Teacher Education
7. National Board Resource Center 
8. Illinois State Board of Education
9. Illinois Community Colleges Board

•      The NNER statement on equity  
1. Realizing the Democratic Ideal—Unit Conceptual Framework/living document,

reviewed/revised every two years by Council for Teacher Education
2. Chicago Teacher Education Pipeline (federal earmark funding)— recruitment and

retention of teachers (particularly minority teachers) for hard-to-staff schools 
3. T2T Grant—preparing paraprofessionals for bilingual certification and Elgin bilingual

partnership
4. TQE Grant—Beyond Awareness: Preparing Teachers in a Diverse World—ethnographic

studies for elementary education majors
5. Required experiences/placements in diverse settings
6. Conference on Diversity and Social Justice (co-sponsored with IWA/IPA/IASA)

Reflection on gaps in these areas and challenges facing the setting in
addressing them  

The gap is in “comprehensive research”—we have many initiatives related to the Agenda, but the
research component of each is typically formative at best.  We need more data on each initiative
to ensure that what we believe is good work really does result in positive gains.  The challenges
for this type of research are interrelated: fiscal cutbacks in state funding, lack of personnel, lack
of time for faculty (heavily engaged in instructional delivery).  One viable solution, now on our
“radar screen,” involves purposeful/targeted/guided research through the work of graduate,
particularly doctoral, candidates.  

General reflections on work related to the four-part mission

• Enculturation—ISU Partnership work here is solid, since the unit conceptual framework,
Realizing the Democratic Ideal, truly guides all that we do and is the measure against
which we test ourselves.  Over 57 high school history teachers, along with ten or more
presenters/university professors, participated in a summer colloquium, “Doing History:
The Contested Terrain of Freedom,” at which the NNER Agenda for Education in a
Democracy was one thematic strand.

• Equity and Excellence—With the Chicago Teacher Education Pipeline, the ISU
Partnership is more involved than ever in actively recruiting and retaining teachers for
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hard to staff schools in the inner city.  But the work is slow and fraught with challenges at
every turn.  Just when we think we’ve recruited a sizable freshman cohort, we learn that
over half the students have selected either not to attend college at all or to attend
elsewhere.

• Nurturing pedagogy—This is an area that ISU has espoused over the years, but we could
probably look more closely at exactly how we define nurturing pedagogy today and what
evidence we have that this is something on the priority list.  Sometimes attention to data-
driven decision making can be at odds with “sensitivity to the unique potential of the
learners.”

• Stewardship—With increasing partnership activity with districts, particularly those with
the challenges of poverty, this aspect of the Agenda, to improve the conditions for
learning in the entire school and university community, is increasingly prominent in our
work.  

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

Initiatives:
1. Developing Networks Initiative—Wheeling Partnership—completed planning, entering

Year 2 (2004-2005)—Contact: JoNancy Warren (jwarren@d21.k12.il.us) 
2. IMPACT Council—statewide development of district partnerships—outgrowth of

Council for Teacher Education External Advisory Committee—Contact: Barbara Nourie
(blnourie@ilstu.edu)  

3. An Adventure of the American Mind: the American Memory Project—initiated Fall
2004; AAM Director, Richard Satchwell (resatch@ilstu.edu) 
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UNIVERSITY OF SOUTHERN MAINE/SOUTHERN MAINE PARTNERSHIP

Setting: University of Southern Maine/Southern Maine Partnership
Setting Contact: Ken Jones
Setting Tripartite Representatives: Betty Lou Whitford, Gary MacDonald, Luisa Deprez

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

Four research projects are noteworthy with respect to the Agenda:

1. Strengthening and Sustaining Teachers (SST).  Now in its fifth year of funding, this
grant project has focused on creating collaborative structures and cultures across the
boundaries of university, school district, and teachers’ association.  The focus in
Portland Public Schools has been on improving mentoring for beginning teachers and
coordinating efforts across the continuum of pre-service to induction to continuing
professional development.  In June 2004, all school-level personnel in the PPS
completed a “culture and climate” survey that assessed teachers’ and
paraprofessionals’ perceptions of the current state of professional learning programs
and activities in each school.  The survey asked questions on multiple dimensions of
professional learning and instruction, including an assessment of the effective levels
of trust in colleagues and supervisors, and a self-assessment of competency in
meeting the needs of all learners in the school.  Teachers and administrators are
relying on the university partner in 2004-2005 to help them use this data to improve
dialogue and trust among educators, and to identify new areas for future collaboration
between the partners.

2. A team of researchers coordinated by USM’s Collaborative Inquiry and Development
Group housed in the College of Education and Human Development is developing a
book capturing 5 years of documentation, research, and analysis about the operation
and effects of teachers’ professional learning communities.  Edited by Betty Lou
Whitford and Diane R. Wood, the book will describe and discuss realities and
possibilities of teachers learning in communities based on research funded by Lucent
Technologies Foundation.

3. USM professors have led the Maine Mathematics and Science Teaching Excellence
Collaborative (MMSTEC), a five-year NSF project designed to recruit new teachers
into mathematics & science teaching and to improve teacher preparation in those
areas.  A recently published monograph written by Nancy Austin analyzes statewide
survey data connected to this project.  Among the findings is that beliefs about ability
grouping do not match practices.  This will be an area for further study.

4. Flynn Ross has published a study describing what is unique about teaching in the
United States from the perspective of recent Mainer immigrants and refugees who
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were teachers in their home nations of Indonesia, Yugoslavia, Somalia, and Sudan.
Through extensive four-part narrative interviews with graduates of the Newcomers
teacher education program, three themes emerged: ensuring that all children learn,
developing student responsibility, and support for students to have ideas.

Influencing policy

Three initiatives are noteworthy:

1. Chancellor’s Committee on College Readiness.  Lynne Miller, the Co-Executive
Director of the Southern Maine Partnership is chairing this task force, which joins the
seven campuses of the University of Maine System in an effort to define what it
means to be “college ready” in reading, writing, and quantitative literacy.  The goal of
the committee is to make transparent the expectations for entry into college (100-
level) courses and to reduce the need for remediation at the college level.  The work
of this committee with the State Department of Education in redefining the Maine
Learning Results and will assist schools in the redesigning of their curriculum.

2. Rethinking Accountability Series.  Ken Jones, the Director of USM Teacher
Education, Ken Jones, has been working with the Maine Department of Education to
develop a year-long series of events and a graduate course in re-thinking school
accountability.  Over 200 school administrators, teachers, parents, and board members
have come together this year to read about, discuss, and plan local school
accountability systems that include local assessment systems, opportunities to learn,
responsiveness to students, parents, and communities, and organizational capacity.

3. Praxis I testing.  A workgroup from the USM Multicultural Education Programs
Steering Committee has presented to the State Board of Education to recommend
reconsideration of the state scoring system on the Praxis I exam.  The problem being
addressed is that otherwise very qualified teacher candidates from foreign countries
who are English Language Learners are being prevented from obtaining a teaching
certificate because of their scores on the reading, writing, or mathematics subtests.
This has been presented as a case of cultural inequity.  The recommendation for a
composite score has been made, and the Board is currently in the process of obtaining
public input about changing the state policy.

Collaboration with other organizations

In addition to the long history of school-university partnerships at USM/Southern Maine
Partnership, the following three recent initiatives are noteworthy:

1. The Great Maine Schools Project.  The Southern Maine Partnership is a partner with
the Mitchell Institute in The Great Maine Schools Project, funded by the Bill and
Melinda Gates Foundation.  The project has as its goal the transformation of Maine
high schools so that all graduates leave with the knowledge, skills, and dispositions
they will need to pursue further education, engage in meaningful work, and participate
as full citizens in a democracy.  The big ideas of “personalization, equity, and rigor”
frame the work.  The role of the SMP is to “coach” a competitively selected group of
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schools toward these ends and to participate in statewide initiatives to involve other
schools in the state in renewal efforts.  Some major initiatives under the project
include: (1) working with six large schools to form small, semi-autonomous learning
communities, (2) helping small rural schools to maximize their resources (3)
encouraging schools across the state to find alternatives to tracking and homogeneous
grouping (4) providing early college options to students in grades 11 and 12, (5)
redesigning the senior year, and (5) re-doing course content so that all students have
access to the curriculum that is now enjoyed only by a privileged few.  The SMP is
also engaged in a collaborative effort with the MELMAC foundation to prepare and
sustain a coaching model that influences student aspirations and preparedness for
college success.

2. Portland Compact Steering Committee.  As a result of the SST work described above,
a new inter-organization committee has been established with representatives from
USM, Portland Public Schools, and the Portland Education Association.  This
leadership group meets on a quarterly basis to guide joint efforts in teacher
development.

3. Center for Pedagogy.  As an outgrowth of a recent NNER setting renewal experience,
a series of meetings have been held to define a new USM Center for Pedagogy.
Discussions include the deans of the College of Arts and Sciences and the College of
Education and Human Development, as well as school partners, and a community
representative.  Further discussions will take place with two other NNER sites that are
also considering establishing a Center for Pedagogy.

The NNER statement on equity

Four recent initiatives of note:

1. Equity standard.  The USM Standards for Teacher Certification include 12 standards.
Through a long process of discussion, the equity standard was re-written as follows:

Diversity and Cultural Responsiveness: The teacher models respect for cultural
and individual differences among students and co-workers including race,
ethnicity, gender, sexual orientation, learning style, age, religion, socioeconomic
status, and ability/disability.  S/he selects instructional materials from a variety of
cultural perspectives and plans and creates learning opportunities and assessments
that attend to issues of diversity and cultural responsiveness and ensure access and
equity for all students.

All initial teacher certification programs will use this new standard in coursework and
candidate assessments.

2. Universal Design for Learning (UDL).  A faculty study group about UDL has
informed the thinking of teacher education faculty and instructors.  The central ideas
of access and planning have been included in meetings with part-time instructors,
curriculum models, and lesson design.
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3. ESL recruitment and professional development.  A federal grant has enabled a new
emphasis on recruiting teachers into an ESL endorsement program and on providing
professional development to in-service teachers.

4. Libra Scholar.  The local Libra Foundation sponsors a scholar-in-residence program at
the College of Education and Human Development.  This year, Dr. Mark Hicks is
spending a semester leading faculty, staff, and students in thinking about issues of
multiculturalism and transformation.  He is teaching a course entitled Identity,
Teaching, and Learning: Explorations of the Multicultural Self, conducting public
lectures and faculty seminars, meeting with interns, and many other activities.

Reflection on gaps in these areas and challenges facing the setting in
addressing them

The constraints of time, money, and political context are ongoing challenges.  Integrating efforts
across projects and institutions entails attention, common language, and commitment over time.

General reflections on work related to the four-part mission

USM/SMP is committed to the values of the Agenda for Education in a Democracy.  We are
continuously striving to live up to our ideals.

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

Ken Jones, the setting contact person, can direct inquiries towards the proper people.  He can be
reached at kjones@usm.maine.edu.
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ST. CLOUD NETWORK FOR EDUCATIONAL RENEWAL

Setting: St. Cloud, Minnesota Network for Educational Renewal 
Setting Contact/s: DeBorah Zackery, Interim Associate Dean, College of Education,

Cloud State University; Gayla Holmgren, Assistant Superintendent, St.
Cloud Area School District 742.

Setting Tripartite Representatives: DeBorah Zackery, Interim Associate Dean, College of Education,
Cloud State University; Gayla Holmgren, Assistant Superintendent, St.
Cloud Area School District 742; Kurt Helgeson, Associate Professor,
College of Science and Engineering, St. Cloud State University; and
Barb Lantis, Community Representative, Great River Regional Library,
St. Cloud, Minnesota.

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

• Awarded the Teacher Quality Enhancement Grant (One of four in the nation—five
million dollars over five years).  Goals included research on the implementation of a co-
teaching model for student teachers, new teacher induction and mentorship, and mutual
professional development.

• Conducted research on mid-career professionals who became teachers through a
Transition to Teaching Grant initiative.

• Conducted research on early childhood education, alternative programs for suspended and
expelled students, mental health initiatives, and P–12 safety and security measures
through a Safe Schools/Health Student grant.

• Conducted research on student achievement and behavior and after school programs for
at-risk students through a 21st Century Learning Community Grant.

• Conducted research on an Elementary Counseling Program through an Elementary
Counseling Department of Education Grant.

Influencing policy

• NNER local partnership leadership has reported to school administrators and the School
Board, the Dean Advisory Council, and the Provost’s Academic Affairs Council on local
NNER initiatives.

• Through the TQE grant, college representatives studied student teaching evaluation
models and collaborated on a common evaluation instrument that was piloted this fall.

• Tripartite representative Gayla Holmgren served on the Association of School
Administrators Legal Platform Committee.

• The College of Education uses the NNER Agenda as an integral part of the reflective
review of the standards for teacher preparation programs accredited by the National
Council for Accreditation of Teacher Education and the Minnesota Board of Teaching.
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Collaboration with other organizations: Highlights

• Secured new tripartite representatives for the College of Education and the College of
Science and Engineering.

• Completed NNER Kellogg Planning Grant process, “Developing Networks of
Responsibility to Educate America’s Youth” and finalized three local action plans.

• Two of the six representatives on the 18 person Developing Networks Team were
representatives from Somalia community leadership.

• Diverse representation on the Developing Network’s Team committed to continued
membership and working on the implementation phase.

• Twenty-four university, school district and community representatives participated in a
Local Leadership Associates Institute (Three two-day sessions—30 hours) and committed
to follow through with local partnership action plan projects.

• Hosted the Sustaining Simultaneous Renewal Leadership Team in St. Cloud and secured
participation of local partnership in weekend’s activities.

• Awarded a Teacher Quality Enhancement Grant (One of four in the nation—$5 million
dollars over five years).  Goals included co-teaching model in student teaching; new
teacher induction and mentorship; professional development; and partnership with
business.

• Submitted a partnership grant to the National Science Foundation (NSF) for a NSF Stem
Grant to partner with a middle school to encourage incorporation of science technology
and math into the curriculum.

The NNER statement on equity: Highlights

• Diverse representation on the Developing Networks Team and participants’ commitment
to follow through with the implementation grant activities (most diverse committee in my
17 years in the community).

• The focus on students at risk, minority populations, and/or students in poverty in
partnership grants awarded.

• Two of the three “Developing Networks of Responsibility to Educate America’s Youth
action plans focus on equity issues—English Language Learners and Cultural
Competence.

• Representation in the local Leadership Associates Institute has a high number of
university faculty of color who are interested in collaborating with the school district who
has few teachers of color.

• Two of the five tentative leadership associates action plan projects focus on equity issues.
• A GLTBQA youth organization was formed with volunteer adult advisors who are

educators and mental health professionals.  The group meets twice a month with over 40
youth from 12 area high schools.
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Reflection on gaps in these areas and challenges facing the setting in
addressing them

Research: Gaps and challenges

• Have individuals interested in partnering, especially in the science and math areas, but
locating funding sources is challenging.

Collaboration: Gaps and challenges

• Minority group representatives (especially Somalia) are over-taxed because of limited
qualified leaders.

• Loss of participants in initiatives because of job changes and/or moving out of the
community—including two leadership/management tripartite team members.

• Lack of awareness regarding the Agenda at both the university and the school district.
• Need for further Leadership Associates Training for those in leadership roles at the

university and the school district.
• Few see the “big picture.”  The Agenda is not widely viewed as the umbrella for all

partnership activities between the School District and the College of Education and the
Colleges of Science and Engineering and Arts and Humanities at SCSU.

Equity: Gaps and challenges

• Minority group representatives (especially Somalia) are over-taxed because of limited
qualified leaders.

• Loss of participants in initiatives because of job changes and moving out of the
community.

• Lack of awareness of culture issues relevant to initiative participants and/or cultural
differences posing potential collaborative barriers.
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METROPOLITAN ST. LOUIS CONSORTIUM FOR EDUCATIONAL RENEWAL

Setting: Metropolitan St. Louis Consortium for Educational Renewal
Setting Contact: Mary Ellen Finch, Executive Director
Setting Tripartite Representatives: Linda Pitelka, Arts & Sciences, Maryville University; Carol Hall-

Whittier, Principal, Shepard School; Leroy Kemp, Chair, Teacher
Education, Harris Stowe State College

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

• Nadine Ball (Maryville) is engaging in research related to students’ perception of
environmental issues (preservice level).  This came from her participation in the ongoing
associates’ program.

• Paul Mack (Maryville) is beginning an investigation into the concept of dispositions as
related to preservice teacher education candidates.

• Mary Lou Farb (Maryville), in collaboration with Wilkinson Early Childhood Center
teachers, is investigating access to knowledge in young children.

• Nancy Williams (Maryville) is investigating whether teacher education students (both
presersvice and graduate) are experiencing reduced access to knowledge due to the
increased sensitivity of human subject concerns (re: doing research as part of their teacher
education programs).  

Influencing policy

• Parkway South High School has expanded the number of people who are engaged in
looking at the moral work of teaching through the coordinator working with the
cooperating teachers.  (Parkway School District) 

• Nadine Butcher Ball, Maryville University School of Education, has moved forward with
a project on sustainability on the campus including the endorsement of the President and
Vice President of Academic Affairs.

• Through the representation of the Consortium (Nancy Williams and Mary Ellen Finch) on
the Leadership Council of Roosevelt HS, policy decisions increasingly are inclusive and
include aspects of the Agenda.  The next step, obviously, is moving beyond the building
level to the district level (a hard task, given the messy political situation in St. Louis at
the moment).

• We would be remiss if we did not indicate that Tom Stenger, through the Parsons Blewett
Fund, has helped us influence district policy through funding the annual leadership
seminar for teachers and administrators in the St. Louis District.  
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Collaboration with other organizations

• Mary Ellen Finch met with the acting superintendent of the St. Louis Public Schools and
invited him to join the Board (which he did).  Unfortunately, as this report is written, he
has elected to take a six week health sabbatical, and yet another acting superintendent has
been appointed.  Through organizing the conference, Mary Ellen also talked with various
media personnel (print, radio and television) regarding the Consortium and the NNER.  

• The work of organizing the conference led to much more collaboration among all players
in the Consortium-the planning committee is one case in point.  

• Mary Ellen Finch led a leadership seminar for teachers focused on cultural diversity and
the Agenda.  It met once a month.

• Maryville University has been reaching out to more Parkway schools.  Harris Stowe
continues its work with Shepard Accelerated School, Roosevelt HS and Gateway
Elementary School.  

• Maryville University—more focus on work at Roosevelt High School in the city of St.
Louis.  Thirteen teacher education graduate students were placed there last year and nine
this year.

• The convocation at Maryville University’s School of Education this fall featured the Liz
Lerman Dance Company and focused upon the importance of art and dance in a
democracy.

The NNER Statement on Equity

• Harris-Stowe State College and Maryville University held a student teacher and faculty
forum with a focus on equity.

• The GLSEN panel to be held at the annual meeting
• Nancy Williams continues to provide the Honoring All Voices workshop to area high

schools.  
• The Teaching Academy at Roosevelt High School continues.

Reflection on gaps in these areas and challenges facing the setting in
addressing them

• Most effort this year has been focused on the annual conference planning and on
Roosevelt High School concerns.  Both of these have been major distractions to our other
Consortium work.  

• The Harris Stowe focus upon NCATE as well as the departure of Emelda Harris has
provided a challenge for the Shepard Accelerated School Partnership.  Shepard would
like broader participation within the Consortium.  

• Many new faculty and changes in leadership have made it difficult to keep the
conversation going at both Maryville and Harris Stowe.  

• New leadership within Parkway (superintendent) as well as the upheaval within the St.
Louis Public Schools has detracted from our work. 
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General reflections on work related to the four-part mission

• The Agenda permeates the teacher education programs at Maryville University and
Harris-Stowe State College.

• More than fifty people from this setting attended national meeting and will make ten
presentations.  The participation of members from each of the sites within the setting was
wonderful and strengthened the work of the Consortium.  We are truly proud of the
conference.  

• Wilkinson Early Childhood staff development is related to the Agenda and is now being
led by one of the teachers (Karen Franz-Cohen) as well as the Maryville person, Mary
Lou Farb.  

Highlights of initiatives, changes, and updates within the setting;
names and contact information for those working on initiatives

• Maryville University—The proposal to the North Central Association to move to doctoral
status (the Ed.D. in Ed. Leadership) is focused totally upon the themes of the Agenda for
Education in a Democracy.  krasch@maryville.edu

• The “Street Project” focusing on the essential question (What Does It Mean To Be a
Moral Educator in a Diverse and Democratic Society?”) has been recognized for the
Governor’s Award.  

• Two Associates: Nadine Butcher Ball and Karen Franz-Cohen.  Leroy Kemp was selected
but elected not to participate.  

• The Conference!  
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NEBRASKA NETWORK FOR EDUCATIONAL RENEWAL

Setting: Nebraska Network for Educational Renewal (NeNER)
Setting Contact(s): Marilyn Hadley (Dean, University of Nebraska at Kearney (UNK)

College of Education); Barbara Black (Interim Dean, Wayne State
College (WSC) School of Education)

Setting Tripartite Representatives: John Anderson (UNK Political Science Department; Mike Moody
(Superintendent, Wakefield Public Schools); Dennis Potthoff (UNK
Department of Teacher Education)

Highlights on progress toward and reflections about gaps and
challenges in:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

UNK:
• Progress  —Initiation of a research project, “The purposes for schools in a democracy—A

comparative study of teaching candidate’s, practicing P–12 teacher’s, and teacher
educator’s understanding of the purposes for schooling in our democratic society.”   

• Progress  —Continuation of a research project, “The Impact of a Cohort Model of Delivery
on Teaching Candidates’ Experiences in a First-Year Block.”

• Gaps/Challenges—  To sustain our scholarly efforts.  To successfully initiate the K–12
school-based projects that are planned.

Influencing policy/policymakers

UNK:
• 2004 Progress  —Very limited.  We found ourselves in the midst of NCATE, NCA, and

contributing to the creation of a reconfigured NeNER
• Gaps/Challenges  —We are committed to building a strong infrastructure on the University

Campus.  This is a first and very important group of policy/policymakers.

WSC: 
• Progress  —An article was published in the Nebraska Council of School Administrators

newsletter encouraging administrators to embrace the NNER/NeNER educational agenda.
• Progress  —Bringing the new administrators “up-to-speed” regarding the strength, quality,

and commitment of the member institutions to the NNER and NeNER agenda.
• Gaps/Challenges  —To date, attempts to establish connections within the “political

structure” of the selection process have not been well received.  Additional assistance has
been requested (and received) from the folks at IEI.  We continue to push for a spot at the
table.
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Collaboration with other “like-minded” organizations

UNK
• Progress  —Solidifying relationship in a reconfigured NeNER Organization (collaboration

with Wayne State College/Partner Schools)
• Gaps/Challenges  —To identify like-minded organizations in our state and region that

would be good partners.  To explore possible involvement in like-minded efforts
initiatives that are emanating from the national level.

WSC
• Progress  —

o The WSC NeNER contingent hosted a forum on statewide agricultural challenges
(Initiative 300) with the Center for Rural Affairs in support of family farming and
rural community development.  

o The WSC NeNER contingent collaborated with the WSC President’s office to
host David Orr in a campus-wide/community presentation.

o The Wakefield Community Schools (as Partner School) is part of COIN
(Communities Organizing in Nebraska) a faith-based grass roots effort in
community building.  

o The Wakefield Community Schools joined the League of Small Democratic
Schools through the Institute for Educational Inquiry.

o The Wakefield Community Foundation is working with the Wakefield
Community Schools to educate and prepare students to create a Youth Activity
Fund of the Wakefield Community Foundation.  

• Gaps/Challenges  —Wayne State College is in the midst of a year of change.  The Dean of
the School of Education and Counseling, Dr. Barb Black, is in an interim position.  This
presents the opportunity/challenge to make the NNER agenda an essential understanding
for Dean candidates.  The American Democracy Project is new on the Wayne State
College campus.  The leadership of ADP sees NNER efforts as separate and distinct from
its campus-wide effort.  This presents an opportunity to involve the director of that effort
in a cohort on the state or national level.

NeNER Equity Statement

UNK:

Create taskforces on equity issues within each setting
A UNK College of Education (COE) faculty group has advocated for diversity   issues
related to curriculum and instruction, recruiting students and faculty, as well as providing
support for faculty development for seven years.  
 

Submit an annual equity report focused on the following:

1. Faculty and student demographics 2001/02—2003/04  
UNK female faculty members have increased from 37% to 40%; COE has been stable at
53.5%.  COE minority faculty has increased from 5% to 8% and the average at UNK for
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ethnic minorities is 7.5%.  UNK minority student enrollments have increased from 3.6%
to 4.2% over the past three years.  COE minority undergraduate students have increased
from 1.5% to 4.8%, and percentage of graduate minority students has been stable during
the past three years.

2. Examination of policies relevant to equity  
Diversity is central to the mission of UNK and to the COE.  UNK and COE have
committees advocating for diversity.

3. Equity initiatives undertaken, and results  

• The UNK Teacher Education program has been renewed and diversity is a
theme throughout the curriculum, and student performance and dispositions are
assessed  

• The College of Education has had several grants to support diversity efforts and
collaborates with the UNK Admissions Office to recruit minority students.

4. Scholarship relevant to equity  
Six faculty members have presented and published on diversity issues.  

Progress—UNK has made acceptable to excellent progress in recruiting minority students,
female faculty, infusing diversity issues throughout education programs, and supporting
faculty development.

Challenges—UNK and the COE are not successful in recruiting minority faculty members.  

WSC:

Create taskforces on equity issues within each setting:
The WSC Multicultural Task Force was instrumental in developing the President’s
Council for Diversity (PCD) and the Office of Multicultural Affairs (OMA).  Both the
PCD and the OMA have significantly increased the visibility of multicultural activities on
campus.  Diversity is one of the strategies under the goal of building community.  

Submit an annual equity report focused on the following:

1.  Faculty and student demographics for 2000-2003: (a) Female faculty members have
increased from 42% to 46%; the average ethnic minority has remained constant at 4%.
(b) WSC minority student enrollments have increased from 5.2% to 6.8%.  Minority
undergraduate enrollment has been steady at 2.8% and graduate has increased from 1.9%
to 3.3%.

2.  Examination of policies relevant to equity: Diversity is one of the key belief statements of
the School of Education and Counseling’s conceptual framework.  In addition, diversity
is central to the overall mission of Wayne State College, and the Nebraska State College
System.  
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3. Equity initiatives undertaken and results  : (a) Teachers World—special attention was paid
to issues related to race and ethnicity (b) Teachers World Diversity Scholarship has been
established with the Wayne State Foundation (c) Collaborated on grant projects related to
diversity (d) A new graduate program—learning communities, which values and depends
on diversity as a core value, has been implemented throughout the WSC service region.
The five learning communities, enrolling approximately 280 students, will impact over 45
rural schools and communities (e) Through a service learning project, school supplies to
Pol-e-charki, Afghanistan.  

Progress—Wayne State College is making progress addressing and infusing diversity
issues throughout WSC education programs and across campus, as well as addressing
diversity issues throughout the rural schools and communities of the WSC service region.

Challenges—The School of Education and Counseling faculty needs and desires more
diversity within its ranks, yet searches continue to generate limited interest from
minorities.  Recruiting and maintaining teacher education students representing diverse
populations, as well as more females for the areas of math and science, and male role
elementary majors is a challenge.     

General reflections on work related to the four-part mission

The setting is serious about infusing the four-part mission into the teacher education programs on
both campuses.  Working with partner schools to build knowledge and simultaneous renewal is
ongoing.

Highlights of initiatives, changes, and updates within the setting

Three initiatives have been identified for 2004-05: 

• Conducting a NeNER Leadership Institute—Contact Dennis Potthoff, UNK
• Presenting at the Nebraska Rural Community Schools Association (NRCSA) on “Purpose

(s) for Schooling in Nebraska’s Rural Schools”—contact Barb Black, WSC, and
• Conducting a statewide conference on “The Future of Small Schools and Small

Communities in the Great Plains”— contact Barb Black, WSC.  
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MONTCLAIR STATE UNIVERSITY

AND THE NEW JERSEY NETWORK FOR EDUCATIONAL RENEWAL

Setting: Montclair State University 
and the New Jersey Network for Educational Renewal

Setting Contact: Dr.  Ada Beth Cutler
Dean, College of Education and Human Services,
(973) 655-5167

Setting Tripartite Representatives: Dr. Jennifer Robinson 
Dr. Leslie Wilson, Dr. Connie Donvito

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

In order to formatively evaluate the functioning and future role of the Center of Pedagogy, we are
engaged in a comprehensive self-study.  Regular micro-initiatives continue with renewed
strength, including internally and externally funded study groups, mini-courses, and action
research projects.  Ongoing urban initiatives, such as the Urban Teaching Academy, provide
additional research opportunities for both MSU and partner school faculties.

Influencing policy

Both institutional and individual influence at the state level includes the College of Education
and Human Services and our Portrait of a Teacher, consulted and now represented in New
Jersey’s state professional teaching standards, which now more closely resemble our own
institutional standards.  MSU had representation and input on a state secondary taskforce charged
with restructuring curriculum within the state’s high-need Abbott Districts.  MSU’s success with
Professional Development Schools has led to increased employment opportunities for fieldwork
students and student teachers; i.e., substitute policies.

Collaboration with other organizations

Recent collaborations include the Newark Museum and New Jersey Performing Arts Center,
providing art backpacks to urban elementary students.  These backpacks, each focusing on a
different artist, align the visual arts, literacy, and democratic practice.  The Center of Pedagogy
has begun a new partnership with the National Urban Alliance and the Newark Public Schools to
promote literacy at the secondary level.  At the elementary level, the Center of Pedagogy
continues its relationship with the Children’s Literacy Initiative, offering a summer Institute on
Early Childhood Literacy (CLI) for MSU early childhood/elementary education teacher education
candidates who plan to work in urban school districts.  Facing History and Ourselves, a national
anti-bias curriculum organization, has for three years served as one anchor of our Leadership
Associates Programs.  The Agenda is expanding university student involvement through student
group sponsorship, campus events, and student-faculty research.
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The NNER statement on equity

The Center of Pedagogy is deepening its commitment to work with urban schools through a plan
to sustain teacher education programs to prepare teachers for urban districts such as Teacher
Recruitment for Urban Schools of Tomorrow (TRUST); the New Jersey Consortium for Urban
Education (NJCUE); the Urban Teaching Academy (UTA); partnerships with a cluster of schools
consisting of two elementary, a middle, and a magnet high school for the Humanities; as well as
pre-college programs to attract racial/ethnic minority youth to the teaching profession through
Future Educators of America Clubs and a new teaching academy in Newark, New Jersey.  

Reflections on gaps in these areas and challenges facing the setting
in addressing them

Many of our partner schools are faced with challenges brought upon by the No Child Left Behind
Act.  In addition, recent changes in the NJ State Licensure Code have increased the passing
scores for the Praxis exam, so far with no exceptions for tested students who passed under the
previous threshold.  The demise of a pro-education governor has clouded the waters of
expectation for educational leadership and consistency from the state.  Articulation agreements
with two-year institutions provide both opportunities and challenges. 

General reflections on work related to the four-part mission

With both past and present leadership involved, both the Center of Pedagogy and the Agenda are
building from program pillars: new activities include the previously mentioned self-renewal
project; a four-part film series, each related to a moral dimension; ongoing guest lecturers; a
vibrant Leadership Associates Program.  Many individual collaborations work to strengthen the
mission; for example, our service-learning program at Montclair High School is in its third and
strongest year.

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

Last year our Annual Advance addressed the nexus of mindfulness and teacher education, and
this year it will encompass both NCATE Preparation, which is helping align the program with
performance assessments, and pedagogical self-reflection.  We are more fully including our
adjuncts and partner school faculty in assessment, curriculum development, and mentoring.  

Agenda for Education in a Democracy, Coordinator—David L. Keiser:
keiserd@mail.montclair.edu

Center of Pedagogy, Director—Jennifer Robinson: robinsonj@mail.montclair.edu

Center of Pedagogy, Assistant Director—Caroline Murray: murrayc@mail.montclair.edu

New Jersey Network for Educational Renewal, Director—Barbara M’Gonigle:
mgonigleb@mail.montclair.edu
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New Jersey Consortium for Urban Education, Director—Marilyn Davis:
davism@mail.montclair.edu

PDS Executive Board, Co-Chair—Monica Taylor: taylorm@mail.montclair.edu

Teacher Education Advocacy Center, Interim Director—Barice Williamson:
williamsonba@mail.montclair.edu

Selected Publications

Jacobowitz, T. & C. Onore (2004, Fall).  “Case-Method Teaching as Democratic Practice.”  Kappa Delta Pi Record,
41, 1.

Keiser, D.L (2005, in press).  “Learners not Widgets: Teacher Education for Social Justice during Transformative
Times,” In Teacher Education for Democracy and Social Justice.  Michelli & Keiser (Eds.).  New York: Routledge.

Robinson, J., A. Paccione, F. Rodriguez (2003).  A Place where people care: A case study of recruitment and
retention of minority-group teachers.  Excellence and Equity in Education, 36, no. 3.
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ALBUQUERQUE PUBLIC SCHOOLS–UNIVERSITY OF NEW MEXICO PARTNERSHIP

Setting: University of New Mexico APS/UNM Partnership
Setting Contact: Dr. Vi Florez and Dr. Anne Madsen
Setting Tripartite Representatives: Dr. Leila Flores-Dueñas, Dr. Nelinda Venegas, Dr. Reed

Dasenbrock

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

• This is the first year for the Albuquerque/University of New Mexico to become members
of the NNER.  However, the school/university partnerships have a long and strong history
that has continuously pursued major initiatives dedicated to educational renewal, with
goals reflecting the mission and guiding principles of the NNER.  

• We formed a faculty/student research group to study well-integrated graduate programs in
Teacher Education that reflect the essence of the postulates.  

• The Elementary and Secondary Core Faculty in our newly formed Department of Teacher
Education are reviewing and aligning the teacher preparation curriculum to reflect the
postulates of the NNER.  At present, we have included in every undergraduate program
various readings and assignments that require our students to do research in their schools
and in the local communities where they are placed for field experiences.  There is an
advisory group of teachers to discuss the program and its role in the community.  They
serve in an excellent advisory capacity to refine the academic programs.

• There is a group of faculty from the Arts & Sciences that are assisting with the review of
the curriculum and advisement process.  They are also assisting with the support courses
for professional development of teachers offered in the summer, especially in the area of
mathematics and science.  

• Creation of the Institute for Professional Development, which will focus on advanced
professional opportunities for teachers and school leaders.  The responsiveness to the
school district needs will reflect many of the demands from the state as it applies to the
New Mexico Three Tiered-Licensure System.

• The development of the Institute for Indian Education, which focuses on the preparation
of Indian teachers and non-Indian teacher candidates who want to teach Indian children
and work in these communities.  

• Strengthened partnerships with public schools, especially high need schools or schools
who have been classified as low performing schools.  Teaching Academies are being
formed with these schools to reflect the collaboration of initial teacher preparation and
advanced professional development for practicing teachers.  
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• Piloting a comprehensive Mentoring Program for first-year teachers, University of New
Mexico graduates.

• Establishing an effective way of helping teachers develop career pathways for growth
professionally and to connect with university research activities.  Strengthening the
research agenda in the school/university partnerships to provide information and data on
student success and teacher development.

Influencing policy

•  The UNM College of Education Teacher Education faculty assisted with the
development and implementation of the three-Tiered Licensure System.  This was Senate
Bill 212, which mandated many educational reforms in K–12, and which included the
three Tiered-Licensure System.

• The UNM College of Education Teacher Education faculty assisted with the Articulation
Policy that involved two-year and four-year institutions to offer courses for Early
Childhood Education that have common competencies for transfer of content.

• The UNM College of Education Teacher Education faculty assisted with the policy that
allocated funds to establish that 10% of all state library funds would be spent on books
that were written by multicultural authors from ethnic groups that are representative of
those groups found in New Mexican schools.  

Collaboration with other organizations

• Collaborated with the Kellogg Foundation EnLACE (Engaging Latinos Communities for
Education) on the development of Family Centers, which resulted in policy change at the
state level.  These Family Centers are managed by parents from the community and
housed in High Schools within the community.

•  Enhancing and strengthening our relationships with school university partnerships.

• Working directly with community businesses to address the academic needs of students,
particularly with schools that have been identified as needing improvement.  

• Working directly with the New Mexico Commissioner for Higher Education and the
Public Education Department to provide access through distance education for rural
communities.  
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The NNER statement on equity

The College of Education developed a Strategic Plan this past year that has three strategic
directions articulated in the plan.  One of the strategic directions is diversity.  The faculty worked
together to define diversity and establish strategies to improve recruitment and retention of
minority students in the College.  Broadly speaking, the faculty defined diversity as achieving
equal access, meaningful academic and intellectual inclusion in curriculum, research, and
service, and holistic integration into the academic culture of higher education.  We are in the
process of holding focus groups with the community to provide input on the Strategic Plan,
which includes diversity.  

The NNER statement on equity is broad enough to include campus climate, academic
experiences, student recruitment and retention, and increasing diverse faculty and staff.  

Reflections on areas and challenges facing the setting in addressing
gaps

The College will continue to implement the mission and principles of NNER throughout its
programs and activities.  

Improve professional development for faculty and students by providing learning activities that
provide specialized knowledge and skills in order to understand and respect the value of
differences.  

Four new faculty members will be hired in the spring of 2005 for the Department of Teacher
Education.  This faculty will assist with the development of professionals for the teaching
profession and work directly with school/university partnerships.

The ability to communicate with students outside the university is a challenge that we are
exploring by creating diverse ways to communicate to students, such as developing a
comprehensive web site that has good information for them each semester.

Collecting good dependable data on student and program outcomes is a challenge that we are
facing.  We are in the process of designing a data base system with will provide us with data that
can assist with information related to initial and advanced programs.

General reflections on work related to the four-part mission

The College continues to work to implement the mission and principles of NNER by focusing to
improve conditions for learning in the schools and the involvement of the university community
by preparing quality teachers and school leaders that understand enculturation as it applies to
social and political issues affecting democracy in education.  
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Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives 

Teaching Corp Academy—a collaborative effort with school communities including principals,
teachers, counselors, and families in the Albuquerque School District that have been identified as
low performing schools and in need of improvement.  The Teaching Corps Academy will have a
two fold mission: 1) to provide on-site advance professional development to practicing teachers
in these schools, and 2) to recruit non-traditional students who are interested in the teaching
profession to become Interns in these schools, which will be established as Partner Schools.  The
Interns will work toward a New Mexico Teaching License as well as a Master’s degree from the
University of New Mexico.  Upon completion of the Academy program, they will be placed in
collaboration with school district leadership in a school needing improvement, as identified by
the district.  They will agree to teach at that school on a five year contract.  

Simultaneous Renewal—all of the activities are geared toward the simultaneous and continuous
renewing of educator (including principals, counselors, etc.)  preparation and schools.  The
College of Education has submitted several grants for funding to address teacher shortage in high
need areas and to create academic programs enhancing content, knowledge and teaching skills of
students.  

Summer Institutes—intense summer programs that focus on content in mathematics and
science, teaching English as a Second Language, Spanish Immersion, and Reading/Literacy for
middle school teachers.

Saturday Community Literacy Program—the development of a literacy program for children
and parents in a community with over 60% limited English proficient students in attendance of
local neighboring schools.

Office of Community Learning and Public Service (CLPS)—provides programs in
communities that are designated to assist “pocket of poverty” neighborhoods, low-income
barrios, border towns, and tribal reservations without youth development programs.  We believe
that the university must do more than just provide education; it must improve the health,
economic development, and quality of life for the people of the state and the region.  The CLPS
funded programs provide support for UNM students to work in the community with youth
development opportunities, such as after-school programs, which include tutorial literacy
programs.
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THE CITY UNIVERSITY OF NEW YORK

AND THE NEW YORK CITY PUBLIC SCHOOLS

Setting: The City University of New York and the New York City Public Schools
Setting Contact:  Nicholas M. Michelli
Setting Tripartite Representatives:   Deborah Shanley, Phyllis Bynum, Bill Sweeney

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

The City University of New York has initiated a research study that will consider every pathway
into teaching in New York City.  This includes all of CUNY’s programs, based on the work of
the Agenda for Education in a Democracy, alternative route pathways including the New York
City Teaching Fellows, the Teaching Opportunity Program, Teach for America, etc., as well as
private colleges working in New York City.  The researchers, from SUNY Albany and Stanford
University, responded to an RFP put out by CUNY’s central office for teacher Education that
carried $600,000 in seed money for the project.  Collectively with CUNY, the researchers have
raised an additional $3.2 million to conduct research around these questions:

• Which teachers are most effective in improving student outcomes?  What characterizes their
preparation, pathways into teaching, and qualifications to teach?

• How are the attributes of teachers and their pathway into teaching related to:
• Who teaches where and why?
• Who stays in teaching and why?
• Who transfers, why and to which schools?
• Who quits teaching and why?
• What is the cost effectiveness of various pathways into teaching?

The study has amassed three databases including the New York State database, the New York
City database, and the CUNY database.

By determining the integrity with which they pursue the critical elements of each program,
including CUNY’s commitment to the Agenda we will be able to answer this question: Do
programs that develop a commitment to democracy and social justice and full access to
knowledge and critical thinking do as well as programs that do not explicitly seek to develop a
commitment to democratic practice?

CUNY colleges will do additional qualitative research on the outcomes related to democratic
practice to supplement the study.

See www.teacherpolicyresearch.org for the full research design, instruments as they are
developed, and research reports as they are released.
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In addition, our 80 doctoral students in urban education are exposed to the elements of the
Agenda in a key course in the sequence, and we expect that a number of them will undertake
research related to the Agenda.

Influencing policy

Representatives of the NNER within CUNY are very active in pursuit of policy initiatives within
New York State and City.  Among the NNER leaders, they are represented on the Commissioner
of Education’s Advisory Group on Teacher Education, the NCLB Practitioners Advisory
Commission, the NYC Schools Chancellor’s Advisory Group on Teacher Education, The New
York State Association of Colleges for Teacher Education, and The Regents Professional
Practices and Standards Board for Teaching.

At every opportunity issues related to education for democracy are introduced.  One example is
the development of the New York State Code of Ethics for Teachers which started out devoid of
any reference to civic education, and which now includes appropriate references.

The Regents Professional Practices and Standards Board for Teaching is spending the year
studying the Centers of Pedagogy concept with the intention of encouraging the kinds of
structural changes that will promote tripartite collaboration.

Collaboration with other organizations

The City University of New York collaborates with the New York City Public Schools broadly,
and most importantly each of seventeen colleges engaged in the education of educators works
with local public schools in an increasingly collaborative way.  Brooklyn, City, Hunter, Queens,
and Lehman colleges have taken the lead in this work.  

The University works closely with New York City’s cultural institutions including the American
Museum of Natural History and the Lincoln Center Institute.  The University Dean for Teacher
Education serves on the Board of Trustees of the Lincoln Center Institute.

CUNY colleges participate in the American Democracy Project co-sponsored by The New York
Times and the American Association of State Colleges and Universities.  Brooklyn College,
Medgar Evers College, and the College of Staten Island are taking the led in this work.

These major collaborations are complemented by literally dozens of other collaborations across
the city and state.
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The NNER statement on equity

The NNER statement on equity has been the subject of ongoing review and discussion among the
Deans of CUNY’s Schools of Education.  It was the basis for a retreat last May attended by
members of the tripartite.

It is difficult for CUNY to not be concerned about the equity issues.  We are an extraordinarily
diverse institution, with more than 60% of our students from traditionally minority groups and
more than half of our entering freshmen coming from homes where English is not the first
language.  We work in a city where the public school system has not met the needs of children.

We continue to be reflective of our commitment to equity within our organization, and have not
done well enough in the diversification of our own faculty.  We have hired more than 500 faculty
in the last three years across the system, nearly 100 of them in teacher education, and have made
some progress.

This will continue to be a high priority for the programs that prepare teachers, and for the
University as a whole.

Reflections on gaps in these areas and challenges facing the setting
in addressing them

We will report on one ongoing gap.  While CUNY has excellent relationships through
professional development schools and other means of local collaboration, collaboration with the
New York Public Schools is difficult because of the pressures on standardized tests as the
primary evidence of school success and the politicization of the system.  Recently, with the
appointment of a new Deputy Chancellor for Instruction with in the system, we have extended
our dialogues and are hopeful.  She, along with the Schools Chancellor will meet with our
Chancellor, senior administration, and College Presidents in their annual two-day retreat in
November.  While we expect the focus there will not be entirely collaborative, it is a step in the
right direction.

CUNY has a new Executive Vice Chancellor for Academic Affairs with a deep commitment to
K–12 collaboration and to enhancing teacher education.  A task force internal to the central
Office of Academic Affairs, and chaired by the University Dean for Teacher Education has
reviewed research, interviewed dozens of CUNY faculty, and developed a set of
recommendations which will be presented formally to the Executive Vice Chancellor soon.
These will be presented to CUNY’s provosts in their annual retreat in November.  What we must
do to enhance tripartite collaboration will be central to the recommendations.

Teacher Education is a Flagship Program for the University within the five year Mission Plan
recently submitted to the New York State Board of Regents, and that status will assure continued
special funding for teacher education.

The Office of Academic Affairs, in its first publication under the new Executive Vice Chancellor
for Academic Affairs, reviews K–12 collaboration and teacher education across the University in
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a professionally produced 20 page document which will be released at our President’s Retreat
and mailed to all NNER settings subsequently.

General reflections on work related to the four-part mission

CUNY has taken advantage of our preparation for NCATE to emphasize the four-part mission
within the conceptual statements of all 9 institutions under review.  Three of these institutions
have completed accreditation successful.  Another four will have site visits this year, and two
more next year.

For all hires supported centrally through the Office of Academic Affairs in teacher education, we
week faculty who have a commitment to the work reflected in the four-part mission.

Highlights of initiatives, changes, and updates within the setting

We have already reviewed many of our initiatives above.  Several other major initiatives are as
follows:

Medgar Evers College continues its work in the IEI’s Community project to bring together
community members from central Brooklyn in support of public education for democracy and
social justice.

CUNY has been awarded a National Science Foundation Mathematics and Science Partnership
grant for $12,500,000 developed with tripartite representation and led by a CUNY Leadership
Associate, Bill Sweeney.  That partnership, based on many of the NNER principles, will work in
renewing mathematics and science teacher education across the system and in 12 hub high
schools in the city.  In pilot programs the partnership has developed teacher professional
development programs and worked with New York City high schools students who have failed
the Regents.  In intensive “summer camp” settings, more than 80% of these students passed the
August Regents in Chemistry, Mathematics and Biology after failing them in June.  The expected
pass rate for repeat Regents in that time frame is about 20%.  This project will begin with Hunter
College, the lead institution, Lehman College, and Queens College and extend to the other
CUNY colleges over five years.
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MIAMI UNIVERSITY PARTNERSHIP

Setting: Miami University
Setting Contact: Dr. Michael E. Dantley, Interim Associate Dean, School of Education

and Allied Professions
Setting Tripartite Representatives: Dr. Michael Dantley

Mrs. Jean Eagle
Dr. John Skillings

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy, influencing policy, collaboration with other organizations, the NNER
statement on equity

The Talawanda School District and Miami University are in a season of recommitment to and
restoration of the goals and projects we have previously outlined for our partnership.  We have
restored our efforts to enhance the learning of our students in the classroom, to expand the
professional development of our faculties and to help to build our surrounding community
through our work in partnerships.  We take very seriously NNER’s agenda for education in a
democracy.  Our work in partnerships with school districts clearly demonstrates our commitment
to the notions of fostering the skills, dispositions, and knowledge of young people in the context
of a social and political democracy as well as the nurturance of the environment that ensures the
well being of every student.  

Miami University’s work in partnerships has included not only the involvement of the university
and the Talawanda School district but has expanded to also include the Oxford Community
Foundation, the Coalition for a Healthy Community and the Family Resource Center.  Projects
that involve the university, schools, and grassroots community organizations have been initiated
through the partnership and continue to flourish.  One such project, initiated through the Kellogg
Project “Developing Networks for Responsibility for Educating America’s Youths,” engaged in
implementing a series of meetings designed to build understanding across constituencies, as well
as to build capacity for future decision making and action where the Miami
University/Talawanda School District’s relationship was concerned.  A representative group of
citizens from the Talawanda School district and the Miami University community participated in
these discussions to articulate concerns, issues, and values each brought to this relationship.  The
participants also conducted interviews throughout the community regarding constituents’
perceptions of strengths, weaknesses, and key issues of the relationship between the community
and the university.  Students from Talawanda High School have also participated in the
NNER/IEI initiative.  This dialogue continues and provides rich insight into the needs and
expectations of the players in this vital relationship.

The Talawanda Miami Partnership funded a research study entitled the “Effects of a
Comprehensive Health Education Curriculum on Student Health Outcomes and Teacher Self
Efficacy.”  Preliminary results demonstrated that there were significant differences in safety
behaviors of middle and high school students in Talawanda Schools when compared to a school
without a K–12 health curriculum.  The K–12 health curriculum that Talawanda has adopted has
been cited by the U.S. Department of Education as a promising program for reduction of health
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risks and the promotion of life skills, namely decision making, effective communication, conflict
resolution, goal setting, problem solving and stress management.  Results of this study may help
to explain the relationship between health behaviors and measures of overall academic
achievement.

Beyond the projects mentioned above, partnership activities have also included Miami University
students tutoring students throughout the Talawanda School district.  Some faculty members
from the College of Arts and Science have also served as mentors to Talawanda High School
teachers in order to enhance the offerings of Advance Placement classes.  One doctoral student
from the department of educational leadership is heading the Teacher Academy at Talawanda
High School designed to work with students who have an interest in the teaching profession.  An
exceptionally impacting project of the partnership has involved the inclusion of twelve full
classes of students in Talawanda in Social Studies, grades 5, 8, and 10 visiting the Miami
University Art Museum to see the visual exhibit, “Faces of Freedom Summer.”  The exhibit
commemorates, in stark black and white photography and text, the 40th anniversary of the 1964
Freedom Summer push for civil rights and the direct intervention of Miami University student
organizations in the lives of citizens in Mississippi.  Students in Talawanda had a chance to learn
about the history of the Civil Rights Movement and the Freedom Summer Movement through
curriculum materials and audio/visual aids collected and created by a committee of educators
working on the project.  The Talawanda–Miami Partnership funded all of the transportation costs
of the students to the art museum site.

Finally, we are in the process of creating a partnership office at the university that would have the
responsibility of maintaining, shepherding, and creating additional partnerships with other school
districts in our surrounding area.  University personnel, as well as leaders from the Talawanda
School District, are in continuing conversations around the planning of this new “entity.”  Our
desire is to have the proposal for this partnership office in the hands of the Provost of the
university by January 2005.
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WRIGHT STATE UNIVERSITY

Setting: Wright State University
Setting Contact: Greg Bernhardt, Dean, College of Education & Human

Services (CEHS)
Setting Tripartite Representatives: Robert Adams, associate professor, College of Liberal Arts

(COLA); Scott Inskeep, superintendent, Reading Community
City Schools; James Tomlin, associate professor, Department
of Biology in the College of Science and Mathematics
(COSM), and Department of Teacher Education in CEHS.

Setting progress toward NNER priorities

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy—two highlights

• Collaborative efforts of the Dayton Public Schools, COLA, and CEHS have focused on
strengthening the teaching of American history.  Inquiry into the impact on school and
teacher preparation curriculums is under way.

• A newly required general education course, “Education in a Democracy,” was taught for
the first time during the past academic year.  Inquiry into the impact of the course on the
dispositions of preservice teachers is under way.

Influencing policy

Dean Michele Wheatly, COSM, has served on the Board of Directors of the Ohio Resource
Center (ORC) for Math, Science, and Reading.  The ORC is Ohio’s online resource for high
quality standards-based teaching materials and lessons for Ohio’s educators.

Dean Greg Bernhardt, CEHS, serves as the Ohio co-point representative to the National
Commission on Teaching and America’s Future (NCTAF), and chairs the Ohio Teacher
Education Licensure Advisory Commission (Ohio’s policy recommending commission to the
State School Board for all educator licensure standards and procedures).

Collaboration with other organizations—two highlights

First and foremost, the Wright State setting has strong collaboration with eight partner school
districts and the three colleges—CEHS, COLA, COSM.

Wright State and Sinclair Community College have been co-leaders of the Ohio Board of
Regents Regional Articulation Pathways initiative, designed to facilitate transfer and articulation
of coursework in math and science education.  In addition, CEHS and COSM have provided
leadership in the Regents Teaching Fellows initiative, designed to assist institutes of higher
education in combining strong general education and disciplinary learning with exemplary
teacher education across Ohio’s 52 teacher preparing institutions.
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The NNER statement on equity—three highlights

Inquiry into the beliefs and dispositions of teacher candidates at Wright State is under way to
determine progress in preparing educators that value diversity and are willing to address inequity
and embrace a vision of educational excellence for all.

Colleagues in PK–12 schools, the arts and sciences, and teacher education have multiple projects
under way to assure students with disabilities can fully participate in all aspects of a challenging
curriculum.  Examples include everything from work to provide access to laboratory sciences for
the disabled to efforts to adapt computers and musical instruments to allow students with
physical challenges to participate in music and technology.

CEHS has created a standing faculty committee on diversity to actively engage and monitor
efforts in promoting an equitable and diverse democratic society through the preparation of
outstanding educators.

Gaps and challenges facing our setting in addressing the above
priorities

Systematic research efforts on AED are intermittent and constantly challenged by the demands of
constant interference with our curriculum by state and national entities.

The policy climate in Ohio does not favor creative and flexible program delivery.  Collaboration
is spasmodic due to constant turnover in key leadership positions in our partnerships.

Ohio will vote on a constitutional amendment to ban gay marriage this fall and this may have
many negative consequences on the rights of individuals currently in existence.  Much remains to
be done in Ohio to assure a just and equitable climate for all citizens and learners.

Ohio is likely to face its worst educational funding crisis in 20 years in the coming biennial
budget.

Highlights within our setting

An exemplary commitment exists between the arts and sciences and education faculty to
collaborate on the preparation of outstanding teachers for our region and the state.  Joint faculty
appointments in art and history were added last year, and additional joint appointments are being
searched for in biology and physics this year.

Tripartite grant writing, in many areas, is at an all-time high for our setting.
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Interest from PK–12 schools in partnering is growing (two new district partnerships established
in this year).  

Projects, research, and collaboration around access to education are strong.
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SOUTH CAROLINA NETWORK FOR EDUCATIONAL RENEWAL

Setting: South Carolina Network
for Education Renewal
Setting Contact: Les Sternberg (chair)
lstern@gwm.sc.edu and Bruce Field (chief
worrier) fieldb@gwm.sc.edu
Setting Tripartite Representatives: Paul Chaplin, pgc1lmb2@aol.com (PreK–12)

George Johnson,
gwj@math.sc.edu (Arts and Sciences)

Janeen Witty,
wittyj@benedict.edu (Education)

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

“Comprehensive research” in the SCNER is currently more of an individual, rather than a group,
initiative.  For example, Furman University’s Scott Henderson, as part of his work in the
“Initiating Simultaneous Renewal” leadership program cohort, is conducting an inquiry project
on the use of film to further teacher preparation related to the Agenda.  Likewise, USC–
Columbia’s Jane Zenger is examining responses to the Twenty Postulates offered by both
traditional and alternative certification candidates.  The only group research being conducted are
the action plans currently emerging from the twenty-five faculty involved in the Fall 2004
Leadership Associates Training Program.

Influencing policy

Influencing policy also seems to be more a matter of individual initiative than collective action.
Examples include a Columbia College faculty member serving on South Carolina’s Commission
on Women and a USC–Columbia faculty member serving on the Board of Directors for the
South Carolina School Improvement Council.

Collaboration with other organizations

In 2004, the SCNER once again co-sponsored the Professional Development Schools (PDS)
National Conference in Orlando, Florida.  The event drew over 800 participants from forty states,
including representatives from all seven SCNER partnerships.  Planning for the upcoming 2005
event includes a special session titled “Where to Now: The NNER Initiative in the Years Ahead.”
SCNER faculty also are playing a key role in the development of the National Association for
Professional Development Schools, an organization which will be launched at the 2005 PDS
National Conference.  One other example of collaboration is the work of faculty at Columbia
College with Nursery Road Elementary School as part of the First Amendment School initiative.

The NNER Statement on Equity
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The SCNER Executive Committee discussed the NNER Statement on Equity when it was first
released, but the organization has taken no action as a direct result of that dialogue.  However,
many of the seven institutions are actively pursuing the issue of equity on their campuses.  For
example, Columbia College, as part of its Social Justice Learning Community, regularly sponsors
race dialogues on campus for faculty, staff, and students, and Winthrop University, in an effort to
promote equitable education for all learners, has developed a course in Understanding and
Working with Children of Poverty for its PDS faculties.  

Reflections on gaps in these areas and challenges facing the setting
in addressing them

Of the four areas cited above, the SCNER is most pleased with its work in terms of collaborating
with other organizations, with our PDS efforts being the highlight of those efforts.  A few
research agendas are slowly coming into focus, thanks in part to both the Leadership Associates
Training Program and the SCNER Teacher Education Roundtable (see below).  Our failure to act
more systematically in all of the areas is more a matter of time impediments than lack of desire.

General reflections on work related to the four-part mission

All seven SCNER institutions continue to advance the Agenda through the promotion of Arts
and Science faculty in our teacher preparation programs, the sustained work with our
Professional Development School networks, and presentation of our efforts at regional and
national conferences.  Winthrop University’s Corps of Mentors program directly integrates the
four-part mission into its curriculum, and guest speakers in classes at the University of South
Carolina now frequently share information about the NNER with prospective educators.  Finally,
as USC–Columbia launches the 2004-2005 renewal of its fourteen year old PDS Network, it is
requiring that all sites explicitly implement the Agenda in their work.

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

Leadership Associates Training

For the second time in eighteen months, the SCNER offered a Leadership Associates Training
Program for the Network’s school-based and university-based faculty in order to expand
understanding of the Agenda for Education in a Democracy and to use that enhanced
understanding in planning for the future.  The 2004 training sessions were facilitated by a
tripartite team of individuals who had completed similar training in the Spring of 2003.  Twenty-
five faculty from the seven institutional partnerships were introduced to the Agenda at the
September session and will return in November to discuss (1) how they as individuals promote
the Agenda in their personal workplaces and (2) a specific institutional action plan for advancing
the Agenda at their respective sites.  (Contact: Bruce E. Field, fieldb@gwm.sc.edu)

SCNER Teacher Education Roundtable

At the beginning of the 2003-2004 academic year, faculty from the seven SCNER institutions
were invited to examine commonalities and learn from each other by gathering to discuss
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“teacher education issues with your SCNER colleagues.”   That first, somewhat informal
dialogue quickly evolved into regularly scheduled conversations held every three months at
rotating sites across the seven institutions.  The conversations focused on day-to-day issues
(admission requirements, compensation for coaching teachers, diversity, assessment systems,
etc.), but also on unique programs such as Columbia College’s Social Justice Learning
Community and the broad question of how each institution consciously promotes the Agenda.  At
its fifth meeting in August of 2004, Roundtable participants agreed to focus their immediate
efforts on expanding Arts and Sciences engagement in teacher preparation.  To that end, the
SCNER will be hosting a half-day dialogue on the subject in February 2005.  (Contact: Cindy
Johnson-Taylor, johnsontaylorc@winthrop.edu)

56



ARLINGTON UNIVERSITY–SCHOOL NETWORK FOR EDUCATIONAL RENEWAL

Setting:  AUSNER–The University of
Texas at Arlington and Arlington ISD 
Setting Contact: Carol Sue Marshall, Associate Dean for Teacher Ed, UTA
Setting Tripartite Representatives: 

• College of Education: Carol Sue Marshall and Ruth Davis
• College of Science: Ed Morton
• College of Liberal Arts: Ray Elliott

• Arlington ISD: Marilyn Evans (elementary), Anne Brasell (Secondary), and Teresa Cook (Curriculum Coordinator)

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

Inquiry Project will be conducted and data analysis will be presented at next year’s conference.
Focus is on determining partner and faculty understandings of the AED.  Results will help
determine next steps in continuing the dialogue about the AED.

Influencing policy

Local Policy: 
• Dean serves as Associate VP for K–16 Initiatives at UTA and leads university,

business, ISD, community college, and foundation colleagues in efforts to “Close
the Gaps” in the Metroplex area.

• UTA College of Education leads the state in articulation agreements and influences
policies with local community colleges (DCCCD, TCC, and MCC)

• UTA College of Education has a collaborative with Dallas ISD to provide ongoing
professional development in K–16 reading.  Reading faculty create course content
and work with master reading teachers to meet the state mandates for reading
initiatives.  Participants are able to complete a master’s degree in reading and
teacher leadership at UTA.

State Policy: 
• Dean serves on state Texas Education Reform Caucus lead by the local state

representative, who also chairs the House Education Committee
• Dean serves on Texas Business and Education Coalition, made up of key

stakeholders in the state.
• Frequent requests to testify to state Senate and House Education  Committees
• Partnering with State Commissioner for Higher Education (Texas Higher Education

Coordinating Board), Executive Director of the State Board for Educator
Certification, and the Commissioner of Education (Texas Education Agency)

• UT system representative to the Center for Research, Evaluation and Advancement
of Teacher Education.  CREATE is a collaboration of the UT System, the Texas 
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A & M System and the Texas State System.  CREATE disburses funds for research
on Teacher Education.

• Leadership over time to create developmentally and age appropriate teacher
certification levels and to support the state Reading Initiatives.

• Leadership in creating the Associate of Arts in Teaching for Texas community
colleges.  The AAT will be fully transferable to the four-year degree with teacher
certification.

• Leadership in collaborating with Voyager and Dallas ISD to fulfill a Reading First
Grant, providing masters level coursework in conjunctional with online models
developed with Harvard University.

Collaboration with other organizations

Community Colleges
ISDs

NNER
Holmes Group

AACTE
NCATE

Chambers of Commerce
Foundations

• We collaborate with (1) ISDs in preparation of new teachers and professional
development of current teachers, grant writing, master’s degrees, and leadership
programs; (2) Dallas Chamber of Commerce in providing forums for discussing urban
and state K–20 education issues regarding underserved populations; (3) community
colleges in establishing routes for “Closing the Gaps” for minority populations.

 The NNER statement on equity

• Hiring diverse faculty with global perspectives
• Collaborating with urban schools with diverse student populations and large numbers of

students on free and reduced lunch
• Expanding the bilingual program, working with urban community colleges to recruit

Hispanic teacher candidates from Dallas ISD and guide them through high school,
community college, UTA College of Education, and back to teaching in DISD

Reflections on gaps in these areas and challenges facing the setting
in addressing them

• Partner schools and universities have fewer dollars to spend on collaboration efforts
(dues, conference expenses, Leadership Inquiry team, etc.)

• National pressure to devalue pedagogy, quality teacher preparation and the work of
Colleges of Education

• Decreasing dollars for field experiences
• Shifting state demographics: by 2030 70% of all entering Freshmen will be Hispanic
• High drop-out rates in urban districts and attracting first generation students to higher

education and teacher preparation
• Increasing number of certification programs going to online delivery
• Need for universities, colleges and programs to solicit dollars to support what the state

has traditionally funded.  Matching funds from the university are diminished.  
• Dynamic nature of state policies and rules (state certification levels may change again)
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• Current challenge of getting external funding for collaborations
• Increased emphasis on research and decreased emphasis on field connections for faculty

General reflections on work related to the four-part mission

• We strive to have partners and schools where candidates learn to teach alongside master
teachers of underserved populations; where they understand the application of effective
pedagogy is the privilege of children; and where their expectation as teachers will be to
help each child reach his/her full potential.

• The Agenda for Education in a Democracy has not been explored fully by our
collaboration members and we have identified the need to do more reading, hold
discussions and grow in the area of preparing children to be future citizens in a social and
political democracy.  

• We take seriously that all children deserve teachers grounded in both content and
pedagogy, we value both the art and science of teaching, and we strive to promote
excellence for all through our collaborations and courses.  Our shared philosophy is based
on a belief that all participants are learners and teachers: children, teachers, faculty, and
administrators.

• Our public school partners and our faculty are more acutely aware now than ever before
of the critical need to be involved outside the classroom, to advocate for children,
families, and the profession, to ensure civil and human rights, and to exercise their
responsibility of stewardship by voting.

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

• First Professional Develop Schools Symposium
• Rapidly increasing numbers of candidates leading to the addition of new partner districts

in the AUSNER project
• Changing faculty and field office director; interim director of AUSNER
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UNIVERSITY OF TEXAS AT EL PASO/
EL PASO NETWORK FOR EDUCATIONAL RENEWAL

Setting: El Paso Network for Educational Renewal
Setting Contact:  Josie Tinajero, Dean, College of Education
Setting Tripartite Representatives: Pauline Dow, Howard Daudistel, Sandra Hurley (PLEASE NOTE

CHANGE AT END OF THIS REPORT)

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

• Comprehensive research on teacher preparation and student learning is a key component
of the Teachers for a New Era initiative described below.  For the first time we have the
opportunity to put together research teams representing the tripartite to seriously study
questions related to the AED.  These teams are assembling and developing Work Plans.
We expect comprehensive, longitudinal studies, as well as smaller, action research
projects, to result over the next five years.

• Created a new position: Associate Dean for Research, to help the College to build and
strengthen a culture of inquiry.  

• UTEP established a Center for Research on Education Reform.  Arturo Pacheco is the
director.  Dr. Pacheco and the Center are overseeing a number of research initiatives.  

Influencing policy

Local and state education policies have been influenced through the following initiatives: 

• UTEP was selected as one of eleven universities to receive $5 million as part of Carnegie
Corporation’s Teachers for a New Era (TNE) initiative.  This visionary reform initiative
is designed to stimulate construction of excellent teacher education programs at selected
colleges and universities.  The transformation processes will require radical policy
changes (e.g., allocation of resources, academic organization, criteria for evaluating
participating faculty, internal accountability measures, and relationships with practicing
schools).  UTEP and the other 10 selected universities are engaged in developing research
and policy for this national re-examination of teacher preparation programs.

• The College of Education led the way in successfully connecting UTEP to the Carnegie
Academy for the Scholarship of Teaching and Learning Campus Program.  As a core
member, UTEP will work with a cluster of institutions to develop policies, practices, and
infrastructures that foster the scholarship of teaching and learning.  

• Development of two job-embedded models of teacher preparation to provide access to
knowledge to more individuals.  The first was created in partnership with El Paso
Community College and all nine school districts in El Paso County to serve
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paraprofessionals and other district employees who want to pursue a college degree and
teacher certification, but who cannot stop working to attend daytime classes or complete
the typical internships.  Classes are scheduled in the evening at convenient sites across the
county (not always at the university’s west-side location which can be as much as 45
miles from some rural schools) and internships/field experiences are embedded at their
job site.  Superintendents have committed to change employees’ job placements when
necessary to place them in an appropriate internship/field experience setting.  

• The second job-embedded model is the CATE program which certifies individuals to
teach career and technology classes in middle and high schools.  In UTEP’s 90-year
history, CATE certification has never been available locally.  Previously, individuals have
had to relocate to College Station or Denton (600-900 miles from El Paso).  Again,
classes are scheduled in the evening and supervised internships are at the school site
where the individual is employed to allow them to work while going to school.  

• The local education leadership team prepared documents including letters, e-mails, and
petitions sent to the State Board of Educator Certification, State Board of Education, and
legislators explaining negative impacts of a House Bill, also known as the “Instant
Teacher Law.”  We sent a College of Education staff person to testify at the hearings.
While the law was passed, we and other educators in the state were successful in
ameliorating some of the worst aspects.  Only one year temporary permits are allowed, an
individual must pass all certification examinations on the first attempt, their degree must
match exactly the certification sought (e.g., someone holding a degree in geology could
not teach life-earth science because they do not have sufficient biology or related
courses), the individual can never have held any previous Texas educator certification
(e.g., other temporary or emergency permits), and school districts must provide and
document a large number of professional development hours before placing someone
holding the temporary permit in a classroom.  So far, very few individuals have
successfully obtained the temporary permit.

• An eighteen month series of leadership institutes focusing on educator retention were
held.  In addition to tripartite representation, the local state senator, who had been highly
critical of teacher preparation programs and public schools, was invited.  One of his staff
represented the Senator at every single institute.  She was fully engaged, read all the
materials provided, asked hard questions, had long conversations with public school
teachers and university faculty, and listened to panels of teachers who had left the field
explain why—and panels of teachers describing their first year in the classroom; most of
whom had been assigned to the largest and most difficult classes.  She regularly briefed
the Senator and as a result not only his public rhetoric changed from attacking schools
and teacher preparation to calling us in August for advice on putting on his legislative
agenda items that will support educator retention.  
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III.  Collaboration with other organizations.

The El Paso setting is engaged in too many collaborations (from the individual to institutional
level) to name them all but a few highlights are included below and additional information
specific to K-16 Collaborations can be found at the UT System web site: www.utsystem.edu.  

• Currently a major effort led by the College of Education is bringing key players together
to reconceptualize degree plans, field experiences/internships, and professional
development schools.  The program has not had a comprehensive review in over 12 years.
Constant tinkering over the years has led to serious fragmentation.  A major initial step in
this direction was to bring 30 individuals representing the tripartite, almost all of them
new to the Agenda for Education in a Democracy, together for a Setting Renewal Session.

• As noted above, a Setting Renewal Session was held September 16-17, 2004.  It was
facilitated by Mona Bailey, IEI senior associate, John Lanning, University of Colorado
Denver College of Arts and Sciences, associate dean, and Jorge Descamps, UTEP
professor of teacher education.  This SRS was an essential catalyst for the difficulty,
messy work of maintaining education renewal and remaining focused on the vision
guided by the AED.  The 30 participants were invigorated and inspired.
Recommendations made on the final afternoon included: (a) holding a series of local
leadership sessions in the near future to further develop understanding, a common
language, and relationships, and (b) work together to rethink the internship experience
and professional development schools.

• UTEP’s College of Education received a FIPSE (Fund for the Improvement of Post-
Secondary Education) grant to enhance UTEP’s teacher education program in
collaboration with partner institutions of higher education in partner schools.  This
funding builds on decades of community development initiatives sponsored by UTEP in
schools and neighborhoods in and around El Paso.  The grant supports strengthening
faculty/student research on parental involvement and service-learning components as vital
elements in the preparation of future teachers.  AACTE, UNT, UND, and UM are
partners in this endeavor.  

• The College of Education, in partnership with six school districts in the El Paso area,
received a new Title III Grant to enhance the preparation of teachers of English Language
Learners (ELLs).  Project BEEMS (Bilingual Educators Emphasizing and Mastering
Standards) will also create a three-tier mentoring model that will engage experienced
bilingual teachers in mentoring novice teachers and undergraduate students interested in
working with ELLs.  

• UTEP’s College of Education, in partnership with Canutillo Independent School District
(teachers, administrators, parents, and students) received funding from the Woodrow
Wilson Foundation to support research on the integration of the creative arts in our
partner schools.  Pre-service teachers from UTEP’s Teacher Education program were
fully engaged in this project as volunteers, service-learning participants, and beginning
researchers.  Preliminary research on this project’s impacts indicates that the integration
of the arts into academics resulted in significant improvements in 3rd grade participants’
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reading scores.  Presently, the school is working with UTEP to investigate opportunities
for further development of arts integration into its programs and policies.  

• The College of Education brought a series of renowned national and regional scholars to
UTEP to lead a series of “Research Dialogues” with faculty and students to extend the
scope of faculty conversations and research projects.  These speakers included: 

a.  Dr. Wayne Thomas/Dr. Virginia Collier, Professors, George Mason University 
b.  Dr. Judith Reinhartz, Director of Research at UT Arlington
c.  Dr. Lee Teitel, Professor, University of Mass-Boston/Harvard
d.  Dr. Mary Harris, Professor, University of  North Texas
e.  Dr. Carole Basile/Dr. Bonnie Utley, University of Colorado at Denver

• Sandra Hurley, Associate Dean College of Education, Derrick Brown, principal Canutillo
High School (CHS) and Swanya Pitts, a 30 year teaching veteran and founding director of
the Socratic Institute (a teaching and coaching magnet at Riverside High School), have
led, with a great deal of support from Mona Bailey, an exciting Developing Networks
Initiative.  An IEI planning and implementation grant supports two leadership teams.
Leadership Team One consists of 20 adults (teachers, parents, administrators, UTEP &
EPCC faculty) and 5 CHS students.  Leadership Team Two consists of 20 CHS students
(five of whom are also on the adult leadership team to provide cross-fertilization of ideas
and foster communication) and five adults.  The teams have met for a year and will
continue meeting through March 2005 to explore ways to develop a network to support
CHS students and roles for students in school improvement.  A group representing both
teams with members of the tripartite, students, and community members is looking
forward to sharing their Work Plans with district administrators and the school board as
well as participating in the Seattle Developing Networks Conference in June 2005.  

The NNER statement on equity

The El Paso setting is committed to equity.  UTEP’s motto for more than a decade has been
“access and excellence.”  We have established a national reputation for success with minority
and first generation college students.  But we can do better and continue to work on equity issues.
Three recent examples follow.  

• Public schools, UTEP, and EPCC are committed to recruiting, supporting, and retaining
diverse faculty and administrative teams.  This year the College of Education has been
particularly successful in recruiting and hiring 12 bright, energetic individuals from a
wide array of ethnic and language backgrounds and experiences, including international
experiences.  

• UTEP and the Universidad Autonoma de Ciudad Juárez (UACJ) collaboratively hosted
the Second International Conference on Education, Labor and Emancipation entitled
Reinventing Critical Pedagogy: Widening the Circle of Anti-oppression Education.
Participants attended one day in El Paso on the UTEP campus, and the second day in
Ciudad Juárez on the UACJ campus.  The conference was jointly funded by the College
of Education and many other departments in these two universities as well as New
Mexico State University/ College of Education, University of New Mexico/College of
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Education, and Southwest Association for Bilingual Education (SWABE).  UTEP
Teacher Education faculty member, Cesar Rossatto, was the conference organizing chair.
Scholars from the fields of critical pedagogy, social justice, Latin American labor
relations, and global comparative studies came together to present theories and
perspectives on the limits and possibilities for liberation of policy and practice.  Major
U.S.  speakers included: Eduardo Bonilla-Silva (Racism without Racists), Peter McLaren
(Life in Schools, Critical Pedagogy, etc.), and Angela Valenzuela (Subtractive
Schooling).  The College of Education at UTEP sponsored 25 faculty members and ten
students to the conference.  Approximately twenty UTEP College of Education faculty
presented papers, and approximately 400 (representing ten countries) attended the
conference.  

• The College of Education, in collaboration with Project BEEM and CBTL (two Title III
grants from the U. S. Department of Education) and the Canutillo ISD, sponsored the 12th

Annual BEEMS Conference.  The conference bring together about 1,000 teachers of
English Language Learners (ELLs), administrators and parents from the nine school
districts in the El Paso area and from throughout Texas to enhance their knowledge about
working with ELLs.  

• UTEP’s College of Education collaborated with the College of Engineering to
disseminate research findings from three years of collaborative work that has resulted in
significant increases in student learning for traditionally underrepresented minorities in
science, technology, engineering and mathematics.  The two Colleges jointly received
funding from the Texas Higher Education Coordinating Board to conduct joint research
on “closing the gaps” and increasing throughput.  Hewlett Packard funded these two
colleges to work together to conduct research on a project to extend mobile technology to
local underserved community schools.  This project (“Project Extend”) provided
$120,000 worth of hardware and software to UTEP’s field-based teacher education
classes.  Faculty involved in this project are documenting impacts on students, teachers,
and community partners.  

Reflections on gaps in these areas and challenges facing the setting
in addressing them

The questions listed below embody some of the major gaps and challenges confronting our
setting:

• How do we reward/recognize involvement in the Partnership (especially higher education
faculty from the Colleges of Liberal Arts and Sciences)?  

• How do we engage schools and university participants in dissemination of their work
(i.e., connecting scholarship with best practices in teaching-learning)?  

• How do we bring state legislatures and other policymakers on board as partners in
supporting the NNER Agenda?  

• How will we continue to fund institutes to engage new faculty (and other faculty who
have not participated) in the agenda?

• Do we move forward in establishing a Center of Pedagogy or will our current (informal)
organizational structure suffice?   
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General reflections on work related to the four-part mission

The NNER mission and vision has played a vital role in guiding the development of UTEP’s
field-based program of studies over the past decade.  Overall, the four-part mission has shaped
policies and processes at this institution ranging from commitment to access through expanded
outreach and student recruitment, recruitment of creative and energetic new faculty, development
of coherent curricula, and assessment practices based on fair and equitable policies.  Challenges
that lie ahead include promoting a balance between access and excellence in all areas of teacher
preparation and retention, concomitant with reductions in state budgets for public education and
heightened calls for increased reliance on standardized tests as measures of school accountability.
In addition, challenges include staying focused on our mission to access and to undergraduate
students while moving the institution to the level of a research extensive doctoral institution.  

Highlights of initiatives, changes, updates within the setting, and
names and contact information for those working on initiatives

Highlights were included above.  The only changes to the setting directory information is to
remove the word interim before Josie Tinajero’s name; she is now Dean of the College of
Education.  The other is to appoint Dr. Judith Munter, Associate Dean for Research to the
Tripartite.  She will replace Dr. Sandra Hurley who recently accepted the position of Associate
Vice President for Academic Affairs.  
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BRIGHAM YOUNG UNIVERSITY–PUBLIC SCHOOL PARTNERSHIP

Setting: Brigham Young University–Public School Partnership 
Setting Contact: Steven Baugh
Setting Tripartite Representatives: Richard Young (School of Education), Vern Henshaw (School District

Superintendent), and John Rosenberg (A&S)

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

Teacher Education (Robert Bullough, contact)
Current studies in process or completed: 1) An Afghani immigrant boy becoming a student in an
American elementary school (Access, Nurturing), 2) Mentoring within the BYU internship
program and personal mentoring models (Stewardship), 3) Softening the boundaries separating
clinical and tenure-line faculty (Postulates), 4) Experiences of first year teachers (Access), 5)
Hybrid educator (Postulate, Stewardship), and 6) Eight-Year Study (Access, Enculturation).
These research studies are directly related to the Partnership.  Eight papers have been submitted,
of which five are in press, and one book is nearing completion.

Peaceable Schools (Darlene Anderson, contact)
Peaceable Schools is a proactive, preventative comprehensive model of positive behavior support
being implemented in nearly a dozen schools within the BYU-Public School Partnership.  The
receipt of a five-year federal research grant ($1.5 million) has permitted the project’s recent
expansion to two secondary schools.  Consistent with research aims, over 4,000 secondary
students participated in school-wide screening this past year.  Half of these students are currently
receiving school-wide interventions.  

Project Literacy (Barbara Lawrence, contact)
The primary purpose of the Achievement in Reading and Content Learning grant ($300,000) is to
identify and improve the achievement of 4th and 5th grade students in reading, focusing
primarily on improving these students' ability to read informational text.  The grant involves two
treatment and two control schools from each of the five partnership districts, and partially funds a
literacy specialist in each of the districts.  

English Language Learners/Special Education (Lynn Wilder, contact)
CPSE faculty members have been funded in the amount of $782,028 for a four-year U.S.
Department of Education Grant entitled “Preparing New Educators to Teach Students with High-
Incidence Disabilities with a Bilingual/Multicultural Focus.”   

Math Initiative (Myra Tollestrup, contact)
The Partnership Mathematics Initiative came about as a result of a directive from the Partnership
Governing Board to conduct a study of teaching and learning of math.  A committee, comprised
of faculty from the departments of Mathematics, Mathematics Education, Elementary Education,
Instructional Psychology, and Educational Leadership, as well as mathematics specialists from
each of the five school districts, spent a year studying the systemic reform of teaching math.  The
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committee determined that children need teachers who possess high levels of knowledge of
mathematics content and pedagogy.  A model has been developed and is being piloted.  

Influencing policy

University policy
We have established the University Council on Teacher Education (UCOTE), co-chaired by the
Associate Academic Vice President and the Dean of the School of Education.  The remaining
members are the associate deans of the eight university colleges that deal with teacher education,
the chair of the department of teacher education, and the executive director of the Partnership,
representing the school district superintendents.  This tripartite group meets monthly to establish
goals, give direction, and set policy regarding educator preparation.  This is a major
development, because educator preparation is now the responsibility of the Tripartite entities, not
solely of the School of Education.

Tripartite policy
We have made needed progress in our grants approval process across the Partnership.  With the
proliferation of grant submissions, it has become increasingly apparent that a more thorough
process is needed for several reasons: 1) Deans and Superintendents need enough information in
sufficient time to understand the proposal, suggest revisions, make a decision regarding support
or non-support, and sign the proposal prior to the deadline.  2) To ensure that one part of the
Partnership is not in competition with another part or that, if so, they are at least aware.  
 
Collaboration with other organizations

Media
We are fostering a relationship with KSL TV with the help of Nadine Wimmer, co-anchor of the
evening news—a relationship first begun by Superintendent Barry Newbold, Jordan District, and
Richard Clark (through his journalism efforts).  Also, the Dean has established the School of
Education Public Affairs Committee, hired a director, and set in motion a group of individuals
charged with the responsibility to get the news of the School to a myriad of news outlets.  

Advisory Group
The Dean has established his College Leadership Committee, composed of individuals,
successful in their chosen professions, with an interest in education.  These individuals bring a
national, as well as local, perspective to assist the School to meet its goals.

State Office of Education
With the demise of Goals 2000 funds, we have realized the necessity of renewing our
collaboration with the State Office, particularly in seeking grant approvals.

Federal Government
We hired a federal lobbyist, primarily to seek and qualify for increased federal funding.  As a
result, we received a line-item appropriation ($300,000) to improve literacy.  
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The NNER statement on equity

Approximately 60 university deans, school district superintendents, and their assistants meet
twice a year to better understand and then apply the Agenda.  The tripartite planning group
determined that the meetings for 2004-2005 needed to focus on the increasing Hispanic
population within the Partnership.  The group raised such questions as: What are the obstacles
they experience in accessing the schools?  What can/should we do to make possible full access
and a nurturing pedagogy?  What role can/should the school of education and the colleges of arts
and sciences play?  A highlight for the two days was the panel of Hispanic youth, followed by the
panel of Hispanic parents.  Students and parents provided important insights that led to action
plans, and the unanimous decision to continue this emphasis in future meetings.

Reflections on gaps in these areas and challenges facing the setting
in addressing them

Research

Gap between doing and documenting with good research what we are doing and between what
we want to do and securing the needed funds to do it.

Influencing policy and collaboration

We need to seek ways to influence the state legislature to be more supportive of public schools.
Superintendents have opened the door.  

Equity
We are looking for ways to draw students from minority populations into the teacher education
program.  One idea that is emerging is to identify and support middle and high school students
who want to pursue teaching as a career.  

General reflections on work related to the four-part mission

We are strongly committed to the moral dimensions that comprise the four-part mission of the
Agenda.  Within the last year, many hours have been spent to determine the conceptual
framework for all educator preparation programs within the School of Education, the colleges
across campus, and within the school districts.  Out of all of this, the moral dimensions have
emerged as the centerpiece of the conceptual framework.  Other examples that demonstrate our
commitment are: Leaders Associates Meetings, District/University Associates Programs, Setting
Renewal Session, Moral Dimensions Lecture Series, Clinical Faculty Fall Seminar, School of
Education Opening Institute—each focused on understanding and applying the moral
dimensions.

68



Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

Continuing initiatives

• University, school district, and individual schools Associates programs.  
• Principal’s Academy.  A collaborative effort between CITES, the McKay School

Department of Educational Leadership, and the school districts, involving 20 current
school principals in year-long work in developing “professional learning communities”
and using data to improve student learning.

• Setting Renewal Session.  
• BEEDE (Bilingual/ESL Endorsement through Distance Education).  100 current teachers

annually.
• Moral Dimensions Lecture Series.  
• 20th-year Celebration of the BYU-Public School Partnership.  
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UNIVERSITY OF WASHINGTON PARTNERSHIP

Setting: University of Washington Partnership
(formerly reflecting the Strengthening and Sustaining Teachers project,
SST, and now Teachers for a New Era, TNE)

Setting Contact: Sally Luttrell-Montes, sallylm@u.washington.edu 
(Note: Wanda Brown will be the contact for the 2004-05
academic year.)

Setting Tripartite Representatives: Bill McDiarmid, Juan Guerra, Wanda Brown

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

Much of our research efforts this year in SST focused around the third and fourth principles for
the Agenda for Education in a Democracy.  The Teaching/Learning Partnership program
graduated 20 student teachers in the summer of 2003 after they completed their coursework and
clinical practice in high needs, urban schools with diverse student populations.  The TLP
program was very intentional in increasing the skills and knowledge of the cohort in “developing
educators who nurture the learning and well-being of every student.  All but one of the TLP
cohort were hired to work in schools—some of which are high need with considerable diversity.
The single TLP-er who did not seek a teaching position, worked as a Student Advocate for high
need children until grant funding ended.  He now has a position as a first year teacher in one of
the high needs schools in Seattle.  As a matter of fact, the number of TLP-ers who taught in
Seattle doubled from one year to the next.  We started in 2003-04 with four teachers in the
district and now there are eight—all in highly diverse schools.

This year we studied mentoring and support systems for novice teachers since we know how
fragile they are in the first few years—with a tendency to leave the profession.  Although our
primary focus was around mentoring, we discovered that our novice teachers leaned on numerous
supports to get them through their first year.

Influencing policy

Another major focus for SST during the 2003-2004 year was to review the Seattle Public Schools
(SPS) current induction program and make recommendations for renewal.  Fortunately, our
timing worked out well since the report was completed in early spring and was then used as a
keystone document to create the new five-year union contract for the Seattle Education
Association.  The SEA contract reflected many of the recommendations from the report.

In addition, a collaborative group worked on the Professional Learning Task Force to make
recommendations to build a pilot for the SPS Professional Practice Standards to be used by all
practicing teachers but differentiated for novice teachers.  The new contract allows for this group
to continue the work.

We also recognized that teacher leaders who end up mentoring, being a cooperating teacher,
facilitating, leading study groups, etc., needed some of their own professional development so we
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are in the process of developing a Master in Teacher Leadership for classroom teachers who do
not wish to become principals or superintendents.

Collaboration with other organizations

We have been working in collaboration within SST for four years.  The collaboration includes
the College of Education, Arts and Sciences, the SPS, the SEA.  The TNE initiative includes the
same entities.

The NNER statement on equity

We are committed to improving equity by increasing our recruitment efforts to increase the
number of educators of color who enter our program, supporting them while in the preservice
program, setting up placement schools with his diverse students, and hiring faculty of color as
well.  However, it came to light over the past year that many of our preservice teachers of color
were feeling isolated and marginalized in their courses and field experiences.  We hired two of
our student teachers to videotape interviews of our preservice teachers of color.  The tape is a
powerful reminder of differences and needs.  Nine hours of video were condensed into a twenty-
minute presentation that is both thoughtful and provocative.  

Gaps in these areas and challenges

Although intentional efforts to recruit under-represented individuals are a good start, they are
necessary but not nearly sufficient.  Additional supports are often needed to ensure that student
teachers are successful in the program and feel like a part of a community.  Because the UW
enrolls more students than it gets paid to teach and there are higher demands for limited spaces, it
is becoming MORE difficult to provide under-represented individuals access to a four-year
college, especially those who do not match the historical profile.  

We also know through experience that even though we wish to place preservice teachers in
diverse, urban, high-need schools, these are often the same schools with high staff turnover.  It is
difficult to find cooperating teachers in these schools who are willing and ready to mentor
emerging educators in light of the challenges they face on a day-to-day basis.

The intense accountability pressure to focus on student achievement versus student learning has
also presented a challenge, especially to teachers who think more broadly about issues such as
those reflected in the Agenda for Education in a Democracy.

General reflections on work related to the four-part mission

The SST partnership had a difficult time really addressing the issues of what should be taught
when in a teacher development continuum.  Lengthy discussions around the skills, dispositions,
and knowledge necessary for effective participation in a social and political democracy were rare
—at any level.  Although there were a number of isolated individuals who were very reflective
about these values, they were not front and center to constantly frame the development of the
TLP-ers’ beliefs about teaching, learning the reason for schools, and the powerful influence they
have in shaping the values of their pupils.
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Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

SST is now “morphing” into the Teachers for a New Era initiative.  The University of
Washington is one of eleven institutions selected nationally to participate in the Teachers for a
New Era program funded by the Carnegie Corporation and other funders.  Selection for the
program reflects the strength of the UW’s existing commitment to teacher preparation and its
reputation for innovation and quality education.  The grant award is for $5 million over a five-
year period.  

Goals and design principles

The goals of the program are “to stimulate construction of excellent teacher education programs
at selected colleges and universities” and to assure the nation “that colleges and universities are
educating prospective teachers of the highest quality possible.”   Three primary design principles
guide the TNE program nationally and at the UW, described in the TNE Prospectus as follows: 

• First, a teacher education program should be guided by a respect for evidence, including
attention to pupil learning gains accomplished under the tutelage of teachers who are
graduates of the program.  

• Second, faculty in the disciplines of the arts and sciences should be fully engaged in the
education of prospective teachers, especially in the areas of subject matter understanding
and general and liberal education.  

• Finally, education should be understood as an academically taught clinical practice
profession, requiring close cooperation between colleges of education and P–12 schools;
master teachers as clinical faculty in the college of education; and residencies for
beginning teachers during a two-year period of induction.

Other TNE design principles: (1) attending to the role of culture in teaching and learning; (2)
recruiting under-represented groups into teaching; (3) culturing pedagogical content knowledge
in teachers; (4) preparing all teachers to help students master numeracy and literacy skills; (5)
using classroom technology appropriately; (6) providing appropriate subject matter preparation
for elementary and middle school teachers; and (7) facilitating the entry of “late deciders” into
the teacher preparation program.

The Tripartite Partners listed above are also the co-directors for the TNE initiative.  Below is
their contact information.

Juan Guerra
Co-Director for TNE,
representing A&S
206/543-2294
jguerra@u.washington.edu

Bill McDiarmid
Co-Director for TNE,
representing the College of
Education
206/221-4122
bmcd@u.washington.edu

Wanda Brown
P–12 Distinguished Educator
for TNE
206/221-4116
brownw3@u.washington.edu
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BENEDUM COLLABORATIVE/WEST VIRGINIA UNIVERSITY

Setting: Benedum Collaborative/West Virginia University
Setting Contact: Van Dempsey
Setting Tripartite Representatives: Van Dempsey, Carl Friebel, Cheryl Torsney (to be replaced as

a result of appointment to Provost Office)

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

Over the spring semester of 2004, the Benedum Collaborative, as part of a broader strategic
planning discussion, framed four studies that will focus on attributes of the Five-Year Teacher
program and inquiry in PDS.  Those studies include the following: 

• Admission-Retention Analysis  : This research will track the integrity of the admissions
indicators used in the Five-Year Teacher Education program over the first eight cohorts to
be admitted to the program.  Admissions indicators will be correlated with retention and
completion to assess the degree to which the indicators are predictors of success in the
program.  

• Correlation of Program Benchmarks and Student Performance  : This research will follow
the admission-retention study above.  The indicators examined will serve as the basis for
following a sample of program graduates who are teaching in several states, including
West Virginia, to examine the nature of practice of graduates; to look at the practices of
these teachers; to examine the impact of that practice on their students, and the critique of
their practice by their colleagues and principals.  

• Program Cost Analysis Study  : One of the major decisions in shifting to the Five-Year
model was to reduce the number of teachers in the program to focus resources on quality.
As of May 2004, five cohorts have completed the program, with over 350 graduates.
This research will examine the degree to which the cohort model of the program creates
fiscal advantages by ensuring that a greater percentage of students will complete the
program on-time or within six years, as full-time students.  The hypothesis is that fewer
students in more intensive and consistent enrollment patterns will offset lower numbers
of overall enrollment in the former four-year model.  

• Induction/First Three Years of Teaching  : This research will examine the experiences of
teachers in the five-county area who are in the first three years of teaching, with a
particular emphasis on those who are graduates of the Five-Year program.  The primary
focus will be on the induction experiences of new teachers.  

• PDS Action Research/Teacher Inquiry  : The Action Research Fellows Project will involve
one teacher from each PDS in a series of seminars and monthly online discussions
intended to build their capacity to: 1) design and conduct action research studies in their
classrooms and schools, and 2) to serve as PDS-based mentors for the action research
sequence in the Five-Year Teacher Education Program.  Fellows will design and conduct
an action research study in their classrooms or schools, initiate two meetings (one during
the spring semester, one during the fall semester) with the participants and interns in their
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PDSs to discuss action research, and present at the annual Action Research
Celebration/Conference in April 2005.  

Influencing policy

• Statewide Partnership Initiative  : The Benedum Collaborative continues to take a central
role in efforts in West Virginia to develop and sustain nine partnerships in West Virginia.
The working name of this group is “West Virginia Partnerships for Teacher Quality”
(WVPTQ).  In the fiscal year 2004-05, $850,000 in private and public resources have
been generated to support WVPTQ.  The network of partnerships has decided to adopt
the NCATE PDS standards as a framework for setting developmental benchmarks for the
process and to provide evidence of the impact of the initiative.  

• Policy Research and Engagement Initiative  : The Benedum Collaborative is serving as a
central organizing element for a policy initiative to involve faculty in policy related
research and development, and professional development in West Virginia.  These
initiatives will have as primary essences: 1) that they focus on issues related to the
education of and provision of human services for children and families in rural areas, in
Appalachia, and in economically challenged communities; and 2) that participating
faculty are multidisciplinary in their approach and work.  This initiative was planned over
the last year, and is now in the early stages of development.  

• Interdisciplinary Ph.D. in Education  : The College of Human Resources and Education is
in the process of developing three interdisciplinary areas of study at the Ph.D. level.  The
three specializations include: 1) Educational Leadership, Policy and School Renewal; 2)
Learning Theory, Instructional Design, and Technology; and, 3) Curriculum Studies,
Literacy and Foundations.  Each specialization cuts across multiple program areas and
faculty are in the process of creating linkages with Arts and Sciences to broaden
participation and program development across the Colleges.  Each specialization will
have strong connections to the Policy Initiative described above, and the Benedum
Collaborative will serve as a resource for faculty and graduate students aligned with the
program.

Collaboration with other organizations

In June 2004 West Virginia was invited by the National Commission on Teaching and America’s
Future (NCTAF) to participate in a national summit on teacher education in Austin, Texas.  As a
follow-up to that summit, WVU held a campus-wide summit on teacher education in October,
focusing on strong academic preparation of candidates and how programs and colleges on
campus and P–12 educators can work more closely with Arts and Sciences to enhance the quality
of teacher preparation.  Approximately 60 educators attended the campus summit.  As a result of
this campus conference, two important action steps have been taken: 1) the Provost has
committed $100,000 support for continued planning by the group; 2) the faculty have taken early
steps to create a “Center for Teaching and Learning Excellence” that may take on many of the
characteristics of a center of pedagogy for the campus and P–12 partners.  
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The NNER statement on equity

The primary efforts in this area will be through the Policy Initiatives and the Ph.D. structures
with the design elements connected to children and families in poverty.  These will provide a
much stronger context for building program connections in the Collaborative related to issues of
poverty embedded in Appalachia, and how they relate to the education of educators and school
renewal in that context.  

Reflections on gaps in these areas and challenges facing the setting
in addressing them

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

Over the next few years the Collaborative will need to redirect part of its research focus to
address issues of building learning communities and democratic communities in the context of
the partnership, particularly in PDSs.  

The NNER statement on equity

This is one of the greatest need areas for the Collaborative.  Because West Virginia is not as
ethnically diverse as other areas of the country, a commitment has been made to focus on
Appalachia as a socio-cultural and socio-economic context.  There is continued effort to enrich
and broaden students’ access to knowledge about multiple forms of diversity.  

General reflections on work related to the four-part mission

One item is of particular note.  This year, the Benedum Collaborative received more qualified
applicants for the Five-Year Teacher Education program than the partnership faculty (P–12 and
WVU) felt the partnership could accommodate given PDS placements, cohorts sizes, and general
resources.  For the first time, students with GPAs as high as 3.1 were not admitted.  In general
terms, approximately twenty percent of all qualified applicants were not admitted.  (A much
larger number were rejected because they did not meet one of the seven standards used for
admission.)  In addition, multiple schools have asked.

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

The most significant change in the Benedum Collaborative during the last year was restructuring
the governance process for the first time since the Collaborative’s creation.  In the past, the
Collaborative was governed by one central committee known as the “Cross-Site Steering
Committee” (CSSC).  Each partners sent representatives to the CSSC which meet approximately
every six weeks for two hours.  All stakeholders groups were part of the “committee of the
whole.”   
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Under the new structure there are four identified groups for governance purposes, each having
representatives from the PDSs and a liaison(s) from the University.  These groups include: PDS
Site Steering Committee Chairs; PDS Teacher Education Coordinators; PDS Principals; WVU
Faculty and PDS Liaisons.  Each of the four groups works as a “critical friends group,” focusing
on the issues, needs and initiatives particular to their work in the Collaborative and more
generally as professional groups.  Each role-based group selects a group of chairs who lead their
group and who represent their group as part of the Cross-Site Steering Committee Executive
Committee.  The Director of the Collaborative and the Coordinator for Clinical Experiences and
PDS are also part of the Executive Committee.  Cross-Site meets approximately three times per
academic year.  The Executive Committee meets between CSSC meetings and sets the agenda
for CSSC meetings.  The CSSCEXEC develops agendas for the Cross-Site Steering Committee
meetings.  The Director of the Benedum Collaborative facilitates the CSSC meetings, with the
participation of participants connected to particular issues discussed at the meetings.  The
Benedum Collaborative office works with the chairs of each group to schedule meetings and
handle logistics.  The role-based groups meet on a schedule that meets the needs of the group.
One pattern, for example, is every six weeks, used by the Teacher Education Coordinators
Network.  A second is the WVU group, which meets every two weeks for 90 minutes.  

Each group receives a budget and makes decisions as to how the budget is expended to support
the work of the group.  Other groups can be added to focus on the needs of other groups, such as
counselors, Action Research coordinators, LSIC chairs, Special Education, technology
coordinators, etc.

Cross-Site Steering Committee Leaders (Executive Committee)*

Site Steering Chairs Representatives:
Diana Colebank, Grafton High School
Kim Sabo, Johnson Elementary School
Jeanne Taylor, Suncrest Middle School

PDS Principals: Representatives
Phil Brown, South Harrison High School
Diane Burnside, East Dale Elementary
Jim Napollio, Suncrest Middle School

PDS Teacher Education Coordinators
Representatives: 

Melissa Kent, Bruceton School
Kaye McCrory, Suncrest Elementary
School
Barb Owens, Bridgeport Middle School

WVU Teacher Education/PDS Liaisons
Representatives

Judy Abbott
Jaci Webb-Dempsey

*Each group will select new chairs in December 2004.  Current representatives may be selected
to continue to serve at the pleasure of the group.  
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WYOMING SCHOOL–UNIVERSITY PARTNERSHIP

Setting: Wyoming School–University Partnership 
Setting Contact: Ed Paradis 
Setting Tripartite Representatives: Janet Constantinides, Patricia McClurg and Ray Schulte (other major

contributors: Jim Lowham and Richard Luchsinger)

Setting highlights on progress toward:

Promoting and conducting comprehensive research related to the Agenda for Education in
a Democracy

1. Reestablishment of the Teacher Policy Institute.
2. Determining what a school looks like when holding to the four tenants of the NNER

agenda.
3. Wyoming Collaborative Mentorship Academy.
4. Middle-Level Mathematics Initiative.

Influencing policy

1. Community Conversations Task force will conduct dinner meetings with
community leaders to increase knowledge addressing the NNER agenda.

2. Partnership members participate on the Wyoming Assessment Coalition.
3. Partnership members participate on the Executive Boards of the Wyoming

Association of School Administrators and the Wyoming School Boards
Association.  

4. A Partnership member chairs the Inducting and Mentoring New Teachers Task
Force established by the WDE.  

5. Partnership members participate in state assessment discussions conducted by
the WDE.  

6. Partnership members participate on the Standards Setting Task Force
established by the WDE.  

7. Partnership members participate on the Professional Teaching Standards Board.
8. A Partnership member participates on the Wyoming Education Planning and

Coordination Council.  
9. A Partnership member participates on the Education Commission of the States.

Collaboration with other organizations

1. Collaboration with the Ellbogen Foundation project to increase opportunities for
national board certification of Wyoming teachers.

2. Collaboration with the Wyoming School Boards Association to offer a WSUP/NNER
information session at the state conference.

3. Collaboration with the Wyoming Department of Education to conduct a
WSUP/NNER reception at state School Improvement Conference.

4. Collaboration with faculty in the UW Department of Educational Leadership to
consider infusing NNER agenda concepts into degree program curricula.
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The NNER statement on equity

1. Statement approved by WSUP governing board 2003.
2. Projects listed under comprehensive research deal with equity.  

Reflections on gaps in these areas and challenges facing the setting
in addressing them

1. Gap/challenge in comprehensive research projects
a. Partnership school districts are often not the districts participating and benefiting

from the project.
b. The Partnership needs to identify a reasonable number of projects to actively

promote.
2. Gap/challenge in influencing policy

a. Partnership members are involved in policy influencing through other
organizations, but the Partnership, as a unit, should identify policies to influence.

3. Gap/challenge in collaboration with other organizations
a. This area seems stronger showing several collaborations.

4. Gap/challenge in the NNER statement on equity
a. This area needs examination to determine a focus for Partnership concerns.

5. A challenge is maintaining an informed membership as new personnel replace those who
leave.  The difficulty is providing sufficient background for those joining the Partnership.

6. We face challenges associated with a statewide purpose and mission supported by a
single university in the state.

General reflections on work related to the four-part mission

Reflections are not available at this time.

Highlights of initiatives, changes, and updates within the setting,
names and contact information for those working on initiatives

1. Five task forces were formed in April 2004 to plan strategies for furthering the work of
the WSUP.

a. Community Conversations Task Force will provide a forum for community
leaders to increase knowledge addressing the NNER agenda.

• Members: Jim Lowham, Gary McDowell and Ray Shulte
b. Conferences Task Force will inform stakeholders of the Wyoming School-

University Partnership’s mission and goals, projects under way, and future plans.
Within this information the purpose for the NNER will also be explained.

• Members: Janet Constantinides, Jim Lowham, Rick Luchsinger,
Patricia McClurg, and Ray Shulte

c. Infusing the NNER Agenda Task Force will infuse the NNER agenda through the
development of Wyoming’s participation in the League of Small Democratic
Schools and by examining programs in the Department of Educational Leadership
for the purpose of increasing the NNER agenda in those programs.
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• Members: William Berube, Kelly Carroll, Margaret Hudson, and
Jeanne Surface 

d. Study Group Task Force will create a means for interested participants to increase
depth of knowledge related to education in a democracy.  The result will be a
larger core group of individuals with in-depth knowledge.

• Audrey Kleinsasser, Ed Paradis and Allen Trent
e. Teacher Internship Task Force will serve as liaisons for the purpose of

maximizing the benefits of the internships/pre-service experiences for students
among participating PLC’s, the participating CTL’s, the participating districts, the
College of Education and the College of Arts and Sciences.  

• The Teacher Internship Task Force consists of one representative
from each of the WSUP partner districts (paying members), the
Department Chairs of Elementary and Secondary Education and one
representative from the college of Arts and Sciences.  The
superintendent makes district appointments; the deans of the
respective colleges make other appointments.

2. Colleges of A&S and Education are collaboratively developing cross-college majors.
Contacts: Janet Constantinides and Kay Persichitte.  
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BACKGROUND INFORMATION:

NATIONAL NETWORK FOR EDUCATIONAL RENEWAL

John I. Goodlad and his colleagues created the National Network for Educational

Renewal (NNER) in 1986 to begin work on the simultaneous renewal of schools and the

education of those who work in them through the development of school–university partnerships.

Fourteen partnerships in as many states were included in this first version of the NNER.

Following publication of Goodlad's Teachers for Our Nation's Schools in late 1990, a new

version of the NNER was formed with a sharp focus on the simultaneous renewal agenda guided

by the nineteen postulates outlined in Teachers.  Based on a review of applications, eight settings

were included in the reconstituted NNER in early 1991.  With the addition of the Albuquerque

Public Schools–University of New Mexico Partnership and Arlington University-School

Network for Educational Renewal in 2003, the Network has grown to comprise 23 settings

involving 41 institutions of higher education, some 150 school districts, and roughly 700 partner

K–12 schools.
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NNER MISSION STATEMENT

The National Network for Educational Renewal (NNER) leads by example in its commitment to
improve simultaneously the quality of education for citizens of our democracy and the quality of
preparation of educators for our schools through Institution of Higher Education/Local Education
Agency (IHE/LEA) partnerships.

Members of the Network agree on four moral dimensions for teaching in a democracy, which are
as follows:

• Provide access to knowledge for all children (“equity and excellence”); 
• Educate the young for citizenship in a social and political democracy (“enculturation”);
• Base teaching on knowledge of the subjects taught, established principles of learning, and

sensitivity to the unique potential of learners (“nurturing pedagogy”); and
• Take responsibility for improving the conditions for learning in the entire school and

university community (“stewardship”).

Members of the Network assert that quality schooling for a democracy and quality preparation of
educators can best be accomplished by sharing responsibility for the following actions:

• Pursuing the Agenda for Education in a Democracy;
• Engaging university faculty in the arts and sciences with faculty members in education

and university faculty in the and public schools as equal partners collectively responsible
for the Agenda;

• Including partnership settings across the nation that together represent urban, suburban,
and rural communities, ethnically and socioeconomically diverse public school and
university students, and a broad range of public and private teacher education institutions
of varying sizes and missions;

• Inquiring into and conducting research pertinent to educational practices and the renewal
of public schools and the education of educators.  
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Membership in the National Network for Educational Renewal
(as of January 2004)

State Setting (Number of IHE sites within setting) Year
Admitted

California • California Polytechnic State University 1991
Colorado • Colorado Partnership for Educational Renewal (5) 1986
Connecticut • University of Connecticut 1988
Georgia • Georgia Partnership for Educational Renewal at

Georgia Southern University 2002
Hawai’i • Hawai’i Institute for Educational Partnerships 1987
Illinois • Illinois State University Partnership 2002
Maine • University of Southern Maine/Southern Maine

Partnership 1986
Minnesota • St. Cloud Network for Educational Renewal 2001
Missouri • Metropolitan St. Louis Consortium for Educational 

Renewal (2)
• Missouri University Partnership for Educational

Renewal

1993

2002
Nebraska • Nebraska Network for Educational Renewal (2) 1996
New Jersey • Montclair State University and the New Jersey

Network for Educational Renewal 1991
New Mexico • Albuquerque Public Schools–University of New

Mexico Partnership 2003
New York • The City University of New York and the New York

City Public Schools (8) 2000
Ohio • Miami University Partnership

• Wright State University
1991
1993

South Carolina • South Carolina Network for Educational Renewal (6) 1991
Texas • University of Texas at El Paso/El Paso Network for

Educational Renewal
• Arlington University–School Network for

Educational Renewal 

1993

2003
Utah • Brigham Young University–Public School

Partnership 1986
Washington • University of Washington Partnership 1986
West Virginia • Benedum Collaborative/West Virginia University 2003
Wyoming • Wyoming School-University Partnership 1986
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